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ED 520: Classroom Management 

Spring 2012 

Huntington College M.Ed. Program 

Thursday 6:15 – 8:30 PM 

 

Dr. Cindy Steury 

Loew-Brenn – 155 

csteury@huntington.edu 

Office Hours: (call, email, talk to for appt.) 

Office Phone: 260-359-4229 

Home Phone: 260-747- 1106 

 

Introduction 

 “Too many students are losing critical opportunities for learning – and too many 

teachers are leaving the profession – because of the behavior of a few persistent 

troublemakers.” Thus starts the Public Agenda (2004) report, Teaching Interrupted: Do Discipline 

Policies in Today’s Public Schools Foster the Common Good? This report echoes the plethora of 

research, journal essays, and popular opinion regarding classroom management.  It goes 

without saying that this issue is on the minds of most people in and of the profession of 

education. 

 The purpose of this course is to face the issue of classroom management head on. 

Participants will investigate topics such as behavior and its relation to meeting needs, power 

relationships, group dynamics, and methods of intervention. This investigation is designed to be 

applicable to the participant’s classroom and beneficial to his or her overall professional 

development.  

 

Required Text: Jones, V. & Jones, L. (2007) Comprehensive classroom management: Creating 

communities of support and solving problems (9th ed.).  Boston, MA: Pearson 

8th and 7th Editions are also acceptable 

mailto:csteury@huntington.edu
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ED 520 Objectives (Bold letters pertain to HU Conceptual Framework, italics pertain to NBPTS 

Standards) 

 

By the end of the course participants will… 

 

1. Understand the theoretical basis for personal and group behavior.  (1, 2, 4) (1,2,4,5) 
1.1  Determine theoretical framework appropriate for personal understanding. 
1.2  Apply theoretical framework to case example. 
1.3  Apply theoretical framework to classroom. 

2. Integrate the concepts and principles of preventative classroom management. (2, 3, 4) 
(1,3) 
2.2  Evaluate organizational patterns and classroom inter-personal relationships 
2.2  Plan to activate, reinforce, and/or improve preventative classroom management 

strategies. 

3. Integrate the concepts and principles of corrective classroom management. (2, 3, 4) (3) 
3.1  Evaluate currently used corrective or intervention strategies. 

3.2  Plan to implement, reinforce, and/or improve corrective or intervention strategies. 

4. Respond effectively to inappropriate individual student behavior. (2, 3) (3) 
4.2  Identify student on the basis of behavioral problem (behavioral analysis) 
4.2  Evaluate problem behavior. 
4.3  Determine plan of action to respond to behavior. 

 

Participation 

 This class is a hybrid format. Some classes will be on-campus while others will be off.  It 

is assumed that all of the participants in the class have experience in the profession of education 

which will be of benefit to others in the class.  Therefore it is expected that, in addition to being 

prepared for class, participants plan on a high level of interaction and involvement in each class 

period whether the class is on-line or on-campus.    

 

Attendance 

 Regular attendance is required.  If you cannot attend class for a legitimate reason, you 

must call or email the instructor before class.  A number of assessments will be completed in 
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class, such as group work, presentations, and class discussion which cannot be made up with 

alternative assignments, so please weigh a decision of non-attendance carefully.    

 

Calendar 

 

Date Class Class Theme Reading Preparation 

26-Jan 1 Intro., Comp. Manage, On-line none 

2-Feb 2 Human Needs pt. 1 J & J Chapts. (1) & 2; Dreikurs OR Glasser 

9-Feb 3 Human Needs pt. 2 J & J Chapt. 2 pgs. 46 - 59, 66-72 

16-Feb 4 Teacher/Student Rel. pt. 1 J & J Chapt. 3 pgs. 77-89 

23-Feb 5 Teacher/Student Rel. pt. 2 J & J Chapt. 3 pgs. 89-118 

1-Mar 6 Student/Student Rel. pt. 1 J & J Chapt. 4 pgs. 120-128, Sch & Sch Supp. 

8-Mar 7 Student/Student Rel. pt. 2 J & J Chapt. 4 pgs. 128-154 

15-Mar 8 Student/Student Rel. pt. 3 Linn & Miller - Socio; Paley - You can't 

22-Mar 9 Student/Student Rel. pt. 4 none - data gathering & organizing 

29-Mar 10 Teacher/Parent Rel.  J & J Chapt. 5,  

12-Apr 11 Classroom Order J & J Chapt. 7,  

19-Apr 12 Responding to Violations J & J Chapt. 8 

26-Apr 13 Problem Solving Technique J & J Chapt. 9 

3-May 14 Behaviorism J & J Chapt. 10 

10-May 15 Assign. Due  none 

Assessment 

 

Your grade will be based on your involvement in the on-line discussion, reflections, and activities 

in addition to, two assignments that will culminate on the last day of class.  The first assignment 

will compare and contrast the concept map developed during the first class with one you will 

complete before the last class. 
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The second assignment is a Progressive Case study.  The expectations for this case study will be 

clarified as each section is assigned.  The calendar below provides a general idea when various 

sections will be worked on. 

 

Case-Study 

Prog. Case #1 Diff. Student Inventory 2/2 

Prog. Case #2 Functional Assessment 2/16 

Prog. Case #3 Socio-metric Study 3/29 

Prog. Case #4 Positive Behavior Plan 5/10 

 

On-line preparation and participation 

To participate on line it will be necessary to log into MyClasses (Moodle).  You can access ED 520 

Classroom Management through the Campus Portal or http://online.huntington.edu  

 

When preparing for on-line think of participation in the same way you think of preparing for 

class.  Read materials, do assignments etc. in preparation for on-line participation opening 

Thursday of each week.  Participation and dialogue should occur between Thursday and Monday 

of the following week.   

 

Grades for the will be given based on a holistic response with written feedback.    

 

93 – 100 A 

http://online.huntington.edu/
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90 – 92  A- 

87 – 89  B+ 

83 – 86  B 

80 – 82  B- 

77 – 79  C+ 

73 – 76  C 

70 – 72  C- 

67 – 69  D+ 

60 – 66  D 

0 – 59  F 
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DIFFERENTIATED INSTRUCTION  
FOR THE INCLUSIVE AND DIVERSE 

CLASSROOM 

 

 ED 525 

SPRING 2011 

 

Loew-Brenn Hall 

155 

 

Dr. Terrell Peace 

LBH 185 

359-4224 

tpeace@huntington.edu 

 

 

TEXTS:  

   Tomlinson, Carol Ann (1999). The Differentiated Classroom: Responding to the Needs of 

All Learners. Alexandria, VA: ASCD. 

    Tomlinson, Carol Ann (2001). How to Differentiate Instruction in Mixed-Ability 

Classrooms,2nd Edition. Alexandria, VA: ASCD.  

 

 

INTRODUCTION 

mailto:tpeace@huntington.edu
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 Today’s classroom teachers recognize that there is no such thing as a homogenous 

classroom.  We know that students have different kinds of abilities, different experiences, and 

different ways of learning.  Yet, for a number of reasons, teachers sometimes feel trapped in the 

one-size-fits-all mentality of instruction and assessment.  This course is designed to help teachers 

move forward in their efforts to meet the individual needs of the students in today’s diverse 

classrooms. 

 

 

COURSE OBJECTIVES 

(Bold numbers show the NBPTS core proposition to which the objective is linked, see attachment ) 

 

Course participants will: 

1. Know and be able to explain key terms and concepts related to differentiated 
instruction.(2) 

2. Be able to differentiate activities within a given lesson. (2,3) 
3. Design a lesson that differentiates by content, process, and product. (2,3) 
4. Evaluate students’ readiness, interests, and learning profile. (1,2) 
5. Evaluate his/her own status and progress in differentiating instruction. (4) 
6. Develop a plan for growth in differentiation. (4,5) 

 

 

COURSE EXPECTATIONS 

 

One of the benefits of graduate studies in education is the great wealth of knowledge and 

experience which practicing professionals possess.  This allows for a great deal of meaningful 

interaction between course participants that is simply not practical at the undergraduate level 

because of the lack of classroom experience.  As a participant in this seminar, you are 

expected to work on assignments and be prepared to share questions, insights, and 

experiences as we work collaboratively to grow together in class and through on-line 

discussion forums. 

 

COURSE REQUIREMENTS 

 

(Most assignments have classroom components. If you are not currently teaching and do not have 

ready access to a classroom, see me for alternatives to those components.) 
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1. Read from the two texts as assigned. For each chapter in each text, submit at least two 
written questions, comments, or related experiences appropriate for seminar discussion. 
These may be for clarification, application, “why”, “what if”, ‘how”, etc. Bring questions, 
etc. typed and ready to turn in at the beginning of each on campus class.  
 

Questions for on-line class dates should be posted no later than 5:00 pm on the Saturday 

prior to the on-line class date. Responses should be posted between 5:00 pm on the 

Saturday prior to the class date and 8:30 pm on the class date. Each person is expected to 

respond to a minimum of two classmates during each on-line forum. 

 

 

2. Use an existing lesson plan that relies primarily on whole class instruction and/or 
assessment (preferably one that you have used year).  Suggest one or two changes in 
content, process, or product that result in some differentiation. Justify your changes 
based on your understanding of concepts studied. Come prepared to informally discuss 
your changes with the class. DUE DATE: March 1st .  

 

3. Construct a pretest or some other pre-instructional assessment to attempt to determine 
differences in readiness, interest, and learning profiles in your class as it relates to a 
particular lesson or unit that you teach. Decide on differentiation you might use to 
address differences in these three areas.  Come to class prepared to share your 
assessment. DUE DATE:  March 29th . 

 

4. Write a new lesson plan for use in your classroom that has significant ways of 
differentiating content, process, and/or product.  Write a “running commentary” 
explaining what you are differentiating and why. DUE DATE: April 19th .  Be prepared to 
present your plan in class. 

 

5. Do a self-evaluation of your use of differentiation last year (or in your most recent 
teaching experience. Develop a practical plan for increasing the “degree” of differentiation 
in your classroom over the next year.  DUE DATE:  May 3rd . Come to class prepared to 
share an overview of your plan. 

 

 

 

GRADING 

Chapter Questions and Class Participation 50   A= 460 
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Existing Lesson Plan (#2)    50   B= 425-459 

Class Assessment (#3)              90/10   C= 375-424 

New Lesson Plan (#4)              90/10   D= 325-374 

Self-Evaluation & Plan (#5)             180/20 

 

 

CLASS SCHEDULE 

 

 

DATE     ASSIGNMENT 

   

 

CLASS 1 Jan.25     on campus  Introduction, Syllabus, Text, Moodle, Etc. 

 

CLASS 2 Feb.1     online   Read Responding, Ch.1-- Mixed-Ability, Ch.1 

 

CLASS 3 Feb. 8     online  Read Responding, Ch2,3-- Mixed-Ability,Ch.2 

 

CLASS 4 Feb. 15     online  Read Responding, Ch.4—Mixed-Ability, Ch. 4,5 

 

CLASS 5 Feb.22   on campus  Read Responding, Ch5,6—Mixed-Ability, Ch 3 

 

CLASS 6 Mar.1   on campus  EXISTING LESSON PLAN DUE 

 

CLASS 7 Mar.8   online   Read Responding, Ch.7,8-- Mixed-Ability, Ch.6 

 

CLASS 8 Mar. 22   online  Read Responding, Ch.9,10--Mixed-Ability, Ch.7 
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CLASS 9 Mar.29   on campus  CLASS ASSESSMENT DUE 

 

CLASS 10  Apr.12   online  Read Mixed-Ability, Ch. 11,12,13,14 

 

CLASS 11  Apr.19   on campus  NEW LESSON PLAN DUE 

 

CLASS 12  Apr.26   online  Work on Self Evaluation/Plan  

 

      CLASS 13  May 3   on campus  SELF-EVALUATION DUE  

 

   

 

 

THE NATIONAL BOARD FOR PROFESSIONAL TEACHING STANDARDS  

CORE PROPOSITIONS 

Proposition #1: Teachers are Committed to Students and Their Learning 

Teachers Recognize Individual Differences in Their Students and Adjust Their Practice Accordingly  

Teachers Have an Understanding of How Students Develop and Learn  

Teachers Treat Students Equitably  

Teachers' Mission Extends Beyond Developing the Cognitive Capacity of Their Students  

Proposition #2: Teachers Know the Subjects They Teach and How to Teach Those Subjects to 

Students 

Teachers Appreciate How Knowledge in Their Subjects is Created, Organized and Linked to Other 

Disciplines  

Teachers Command Specialized Knowledge of How to Convey a Subject to Students  

Teachers Generate Multiple Paths to Knowledge  

Proposition #3: Teachers are Responsible for Managing and Monitoring Student Learning 
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Teachers Call on Multiple Methods to Meet Their Goals  

Teachers Orchestrate Learning in Group Settings  

Teachers Place a Premium on Student Engagement  

Teachers Regularly Assess Student Progress  

Teachers Are Mindful of Their Principal Objectives  

Proposition #4: Teachers Think Systematically About Their Practice and Learn from Experience 

Teachers Are Continually Making Difficult Choices That Test Their Judgment  

Teachers Seek the Advice of Others and Draw on Education Research and Scholarship to Improve 

Their Practice  

Proposition #5: Teachers are Members of Learning Communities 

Teachers Contribute to School Effectiveness by Collaborating with Other Professionals  

Teachers Work Collaboratively with Parents  

Teachers Take Advantage of Community Resources  
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ED 525 

Rubric for Existing Lesson Plan Assignment 

 

 

 

 

 

2 

 

1 

 

0 

Existing  

Lesson Plan 

X 5 

Existing  

Lesson Plan 

Included 

Existing 

Lesson Plan 

Referenced 

No Existing 

Lesson Plan 

Changes 

Suggested 

X 10 

Changes  

Clearly 

Identified 

Changes 

Present  

But Not Clearly 

Identified 

No  

Clear  

Changes 

Changes 

Justified 

X 10 

Changes 

Justified Based 

On Concepts 

Learned 

Changes Not 

Well  

Justified 

Changes 

Not 

Justified 
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ED 525 

Pre-Instructional Assessment 

 

 

 

 

 

3 

 

2 

 

1 

 

Readiness 

Assessment 

 

 

X30 or 15 or 10 

Adequately 

measures 

ability related to 

specific topic/Age 

& subject 

appropriate/ 

Provides 

information needed 

for differentiation 

Measurement is  

more general/ 

Only somewhat 

appropriate 

to subject/ 

Information 

for differentiation 

is general 

Inadequate/ 

Measure not 

appropriate 

for topic and/or  

age 

Information not 

useful 

for differentiation 

 

Interest 

Assessment 

 

 

X30 or 15 or 10 

Adequately 

measures 

interest in areas 

of subject being 

studied/Gives 

info needed to 

design interest 

related 

assignments 

Measures broader 

interest/ 

Information only 

minimally useful 

for differentiation 

 

Inadequate 

measurement of 

interest/ 

Information not 

useful 

for differentiation 

 

 

Learning 

Profile 

Appropriate for 

grade and age/ 

Gives information 

broad enough for 

multiple 

Measurement is  

not broad enough 

for use or doesn’t 

give information 

Inadequate or 

inappropriate 

measurement/Info 

gained not valid or 

only trivial 
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Assessment 

 

X30 or 15 or 10 

applications/ Imp 

not trivial 

information 

that is important or  

useful 

 

 

 

 

 

Class 

Presentation 

 

X 3.33 

Copy of 

assessment 

for each person / 

Full explanation 

of assessment and 

intended use 

No copies for 

others/ 

Less than full 

explanation of  

assessment and 

use 

 

 

 

No copies for 

others/ Poor 

explanation of 

assessment and 

intended us 
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ED 525 

Rubric for New Lesson Plan Assignment 

    

 

 

 

 

3 

 

2 

 

1 

 

Lesson Plan 

Differentiation 

by Readiness, 

Interest, and/or 

Learning Profile 

 

X 20, 22.22, 24.44 

Thorough effort 

at 

differentiation: 

age & task 

appropriate. 

Content, 

process, and 

product are 

addressed 

adequately. 

Good effort at 

differentiation: 

mostly 

appropriate. 

Content, 

process, and 

product are 

addressed to 

some extent. 

Little effort at 

differentiation, 

or not age & 

task 

appropriate. 

Content, 

process, and 

product are 

poorly 

addressed. 

 

Running 

Commentary 

Explanation 

 

 X10, 11.11, 12.22 

Full explanation 

of what is being 

differentiated 

and why. All 

elements are 

described. 

Adequate 

explanation of 

what is being 

differentiated 

and why. 1-2 

elements 

missing. 

Inadequate 

explanation of 

what is being 

differentiated 

and why: 

some elements 

missing 

 

Class 

presentation of 

plan and 

reflection 

 

X 3.3 

 

Very clear 

presentation of 

what was done 

and why. 

 

Understandable 

presentation of 

what was done 

and why. 

 

Unclear 

presentation –

not clear what 

was done or 

why. 
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ED 525 

Rubric for Self-Evaluation Assignment 

 

             

                 3 

 

                 2 

  

                 1 

 

 

Self- Evaluation 

Current Use 

 

          X 15 

 

Well developed 

discussion of current 

use with examples of 

successes and failures. 

 

Partially developed 

discussion of current 

use. Inadequate 

examples to illustrate 

use. 

 

Poorly developed 

discussion of current 

use. Poor or no 

examples 

 

 

 

 

 

Discussion of Progress 

 

           X 15 

 

 

Reflective discussion 

of use of 

differentiation now 

compared to the start 

of this semester. 

 

Inadequate reflection 

or comparison of 

differentiation now 

and at the start of the 

semester. 

 

Little or no reflection 

of comparison of 

differentiation now in 

comparison to the 

start of the semester. 

 

 

 

 

 

Plan for 

Differentiation 

 

           X 30 

 

Practical, detailed plan 

for increased 

implementation over 

next 2-3 years. 

Examples given for 

each subject or class 

to be taught. 

 

 

Plan lacks some clarity 

or detail / Insufficient 

examples/ Only done 

for 1-2 years. 

 

 

 

Plan is poorly 

developed or 

unrealistic/ Few or no 

examples/ Only 1 year 
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Class Overview of Plan 

 

             X 7 

 

Very clear 

presentation of 

overview. Plan is 

clearly understood. 

 

 

 

 

 

Understandable 

presentation. Plan is 

fairly well understood 

by class. 

 

Unclear presentation. 

Plan is not understood 

by the class. 
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INTEGRATING COMPUTERS INTO THE CLASSROOM 

ED 5 7 7    Summer 2012  

 June 11-29  ♦  Hybrid Course Format   

 

 

This course focuses on knowledge, skills, and attitudes necessary to use technology as a 

tool for enhancing teaching, learning, management, and clerical tasks in an educational 

setting.  Students will design lesson plans for integration of technology into the 

curriculum. 

 

  Instructor:       

Dr. Stephen D. Holtrop  

E-mail: sholtrop@huntington.edu 

Office location:  UB Building, office #23   

Office phone:  359- 4166  Call 10am-6pm 

Home phone:  356-0392  Call 7pm-11pm 

 

  Course and Instructor Web Pages:   

 https://online.huntington.edu/course/view.php?id=294 (Moodle) 

 http://campus.huntington.edu/education/ed577/               

 http://www.huntington.edu/education/faculty/sholtrop/     

 

 

 

mailto:sholtrop@huntington.edu
http://campus.huntington.edu/education/ed577/
http://www.huntington.edu/education/faculty/sholtrop/
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  Textbook:   

Teaching and Learning with Technology, 3rd Edition, by Judy Lever-Duffy & Jean B. 

McDonald.  Allyn and Bacon.  2008.  ISBN 0-205-51191-0 

(Not necessary:  MyLabSchool access code.) 

 

Purpose of the Course:   

 This course is designed to help teachers extend their understanding of how various 

computer technologies can be used to enhance student learning and teacher productivity. 

The course especially focuses on integrating computer technology into the curriculum and 

using computer technology to enhance teaching and learning among various learning styles. 

The course also focuses on using technology to help teachers and learners meet state 

curriculum standards.  Teachers in the course will do a number of computer learning 

projects that will be shared with the class and will be usable in the teachers’ classrooms. 

 

Methods of Instruction:   

 Methods of instruction in this course include discussion, demonstration, lecture 

and presentation, individualized instruction, tutorials, student presentations and 

projects, and electronic exchanges. 

    

Course Objectives 
 

The student will...   

1. Demonstrate productive and creative competence in the use of selected popular 

software programs.   

(Steward of Knowledge.  NBPTS Proposition 2 Subject Knowledge.) 

2. Understand and use the concept of learning styles in planning the use of technology as a 

teaching and learning tool.   

(Steward of Knowledge, Instruction, Learner Characteristics, and Learning Environment.  NBPTS 

Proposition 1 Committed to Students, 3 Student Learning.) 

3. Design, present, and self-assess the use of multiple software projects to enhance 

learning-style-compatible teaching and learning in the classroom.   

(Steward of Knowledge, Instruction, Learner Characteristics, and Learning Environment.  NBPTS 

Proposition 1 Committed to Students, 2 Subject Knowledge, 3 Student Learning, 4 Reflection, 5 

Learning Communities.)  
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4. Design effective lesson plans that integrate technology, state standards, and multiple 

intelligences.   

(Steward of Knowledge, Instruction, Learner Characteristics, and Learning Environment.  NBPTS 

Proposition 1 Committed to Students, 2 Subject Knowledge, 3 Student Learning, 4 Reflection.)  

 Conceptual Framework.  See the Teacher Education Candidate Handbook for an explanation of 

the Huntington University Education Department's conceptual framework:  "Teacher As Effective 

Steward":  

http://www.huntington.edu/uploadedFiles/Education/Resources/Teacher%20Education%20Can

didate%20Handbook.pdf   pp. 2-4.   

 NBPTS.  See http://www.nbpts.org/the_standards/the_five_core_propositio for National Board 

for Professional Teaching Standards Core Propositions.  

 International Society for Technology in Education -- Standards for Students. 

http://www.iste.org/Libraries/PDFs/NETS-S_Standards.sflb.ashx 

 International Society for Technology in Education -- Standards for Teachers. 

http://www.iste.org/Libraries/PDFs/NETS-T_Standards.sflb.ashx 

 

Course Requirements 
 

1. Assigned readings.  Please thoroughly read all assigned readings before each 

assignment’s due date (see class schedule at the end of this syllabus).  Accountability for 

doing the reading will come in the form of written responses (see table below), 

participation in classroom discussions, postings on the discussion forum, presentations, 

and overall quality of projects.  During the days in which the class meets on campus, 

the written responses to the readings are due at the beginning of the class session.  

During the days in which the class meets online, the written responses to the readings 

are to be posted in the discussion forum on the class Moodle site by 1:00 pm.   

 

Due each day-- 

For each reading assignment: 

a. List three things you learned the most about from the reading— 

e.g., surprises, eye-openers.  Explain your reactions to these issues.   

b. Pick one “what do you think” question from the end of the assigned Lever-Duffy 

chapter and answer it in writing. 

c. List one thing you would like to know more about. 

d. Optional:  Comment on new technologies or strategies you are aware of and that 

are related to the chapter’s topics but not covered in it.   

e. Underline the part of your response to which you most want class feedback.   

 

 

2.  Class participation.  Many of the activities that are a part of this course require on-

going active participation from the class and are hard to evaluate with individual 

http://www.huntington.edu/uploadedFiles/Education/Resources/Teacher%20Education%20Candidate%20Handbook.pdf
http://www.huntington.edu/uploadedFiles/Education/Resources/Teacher%20Education%20Candidate%20Handbook.pdf
http://www.nbpts.org/the_standards/the_five_core_propositio
http://www.iste.org/Libraries/PDFs/NETS-S_Standards.sflb.ashx
http://www.iste.org/Libraries/PDFs/NETS-T_Standards.sflb.ashx
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grades.  Active participation in the class discussions and regular contribution to the 

online discussion forum, therefore, are very important and will count significantly 

toward the final course grade.  Federal and accrediting agency guidelines stipulate that 

online students should make regular contact in the online portion of a course.  This 

course is structured with the expectation that each student will make contact several 

times during the online periods.  See rubric on page 5 below.  If you cannot participate 

for a short period because of illness or a family emergency, please email me 

(sholtrop@huntington.edu) or call me (359-4166) prior to the period of absence.   

 

 

3. Computer program proficiency and projects.  You will need to demonstrate 

minimal proficiency in each of the assigned software programs by doing at least one 

project with each program (see options table on page 6).  Projects will be evaluated 

on creative applications, educationally appropriate depth, and integration of learning 

style theory. Please be sure to clearly indicate your name and the assignment name on 

each project you submit.  The course website contains many tutorials and examples for 

each software program. 

 

Due twice throughout the course— 

In-class presentations on recently completed software projects. 

 

4. Lesson plans.  You will create lesson plans that use technology as a teaching and 

learning tool.  The lesson plans should integrate using technology, meeting relevant 

state K-12 content area standards, and enhancing learning by addressing the multiple 

intelligences.   

 See Unit Planning with Standards and Multiple Intelligences--Macbeth Unit 

(http://campus.huntington.edu/education/ed577/Standards&LearningStyles-

English.doc) for an example of an integrated unit planning tool.   

 

 

5. Final presentation and paper.  During the last days of the course, each student will 

present three polished software projects completed during the course.  At least two of 

the projects should enhance student learning; one project can be a clerical/productivity 

enhancement. 

 

a. Final project presentation:   

Due at the last class session: 

i. Present a PowerPoint or Prezi presentation about your best three software 

projects.  Be sure at least two are student learning activities; one can be a 

clerical/productivity enhancement. 

ii. Demonstrate or show the three projects that you completed in this course.   

mailto:sholtrop@huntington.edu
http://campus.huntington.edu/education/ed577/Standards&LearningStyles-English.doc
http://campus.huntington.edu/education/ed577/Standards&LearningStyles-English.doc
http://campus.huntington.edu/education/ed577/Standards&LearningStyles-English.doc
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iii. Indicate in an introductory statement how you intend to integrate these 

projects into your classroom teaching, giving lesson and unit contexts, etc. 

iv. Each student will be expected to respond constructively to the other 

students’ top three projects. 

 

b. Final paper:  For your two learning enhancement projects, evaluate both 

projects’ strengths and weaknesses for each of the items on the table on page 6.  

Your written paper should thoroughly evaluate and explain your project’s 

(potential) success with each item on the table on page 7. 

 

 

6. Self-Assessment with NBPTS Core Propositions:  Use the table on page 8 to guide a self-

assessment of your learning and performance in this course.  Indicate how your 

learning and performance in this course helps you meet the expectations of each 

NBPTS proposition.  You can submit a short Word document that covers each 

proposition or fill out and submit the self-assessment form on the course website.   

 

 

All course requirements are summarized on the grading chart on page 10 below.   
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Grading Rubric for Discussion Forum Posts 

This form will be used for each day of online discussion forums 

 to evaluate student participation in the forum. 

20 points possible each day. 
Excellent Good Average Poor Unacceptable Points 

Respectful and thoughtful 

discourse style.  

Discourse style could be more 

respectful of others and/or well-

thought-out 

Discourse style seems 

disrespectful of others’ 

opinions and/or simply  

dashed-off 

 

 

 /3 

At least one 2-3 paragraph 

initial posting + at least 2 

responses to others' postings. 

Postings are too short to get into 

much depth of thought. Or there 

is a missing response to others. 

Postings are missing and/or 

too short. 

 

 /3 

Shows evidence of thorough 

reading of the textbook 

selections for the day 

Evidence of thorough reading is 

somewhat lacking 

Not much or no evidence of 

thorough reading 

 

 /3 

Shows thorough understanding 

of the technological and 

educational issues for the day 

Evidence of thorough 

understanding of the issues is 

somewhat lacking 

Not much or no evidence of 

thorough understanding of 

the issues 

 

 

 /3 

Makes relevant references to 

the  textbook selections  

Relevant references somewhat 

lacking 

Very few or no references to 

the textbook 

 

 /2 

Took a stand on how the 

authors addressed the 

technology and learning issues 

under discussion. 

Unclear or lacking position on 

how the author addressed the 

issues 

Very unclear or missing 

position on how the author 

addressed the issues 

 

 

 /3 

Relates relevant personal and 

professional experiences and 

applications to the discussion 

Personal and professional 

references somewhat lacking 

Very few or no applications  

 /3 
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Software Projects Options Table 

Program On Course Website Additional Ideas 

Moodle Upload picture  

Microsoft Paint  Logo 

Word file:  Tutorials 

 

Microsoft Word  

 

Mail Merge 

Newsletter 

Online tutorial for Mail Merge & Labels 

Creating a Rubric 

Web Wizard 

Update Your Résumé  

Microsoft Excel 

 

Gas Station Budget 

Create-a-Country Budget 

Gradebook 

Time Zones Activity 

Word files:  Tutorials 

Budget 

Measurement Learning 

Activity 

Grade Keeper 

Microsoft Access 

 

Book List 

Student Grade Report 

Create-a-Country Phonebook 

Word files:  Tutorials 

Equipment Inventory 

Weather Learning Activity 

Group Membership 

Microsoft PowerPoint 

Or Prezi 

PowerPoint Presentations: 

 About PowerPoint 

 Visual Appeal 

 PPT: PowerPoint Portfolios 

 For ED377:   

o About Your Unit 

o Starting Your Unit 

Word File:  Tutorial 

Class Rules 

Lesson Outline 

Flash Cards 

Microsoft Publisher 

 

 Classroom Sign 

Transparency Master 

Class Newsletter 

Class Website 

Microsoft  

Internet Explorer  

 Google Search 

Bing Search 
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& Internet tools 

 

Google extras, e.g. Google 

Docs, Desktop, Calendar, 

Reader 

Other Projects:  

 Smart Board Ask instructor for individualized help on this project. 

 Digital Camera  Ask instructor for individualized help on this project. 

 Photo Editing Ask instructor for individualized help on this project. 

 Web Design Ask instructor for individualized help on this project. 

 Google tools See http://www.google.com/google-d-s/intl/en/tour5.html#    

 Inspiration Inspiration Demo 

Brainstorming Activity 

 Kidspiration  Kidspiration Demo 

KWL Activity 

 HyperStudio  HyperStudio Demo 

“All About Me” Stack 

 Other Resources on 

Course Website 

Create-a-Country Integrated Curriculum Project 

Unit Planning with Standards and Multiple Intelligences—Macbeth Unit 

See Options Chart for additional software projects.   

  

http://www.google.com/google-d-s/intl/en/tour5.html
http://campus.huntington.edu/education/ed577/Standards&LearningStyles-English.doc
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Worksheet for Self-Evaluation Paper on  

Two Software Projects 

Use this to guide the writing of your final paper.  Submit with the paper. 
Student Name: 

Software Project:   

   

Evaluation Issues Project 1 Project 2 

1. Time Issues   

2. Cost Issues   

3. Effort Required   

4. Learning Curve Involved   

5. Prior Knowledge Assumed   

6. Kinesthetic Intelligence   

7. Visual-Spatial Intelligence   

8. Mathematical-Logical Intelligence   

9. Musical Intelligence   

10. Linguistic Intelligence   

11. Interpersonal Intelligence   

12. Intrapersonal Intelligence   

13. Naturalist Intelligence   

14. Existential Intelligence   

15. Spiritual Intelligence   

16. Learning Styles—Environmental 

Elements: Sound, Light,  Temperature, 

Design 

  

17. Learning Styles—Emotional 

Elements:  Motivation, Persistence, 

Responsibility, Structure 
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18. Learning Styles—Sociological 

Elements: Self, Pairs, Peers, Team, 

Adult, Varied 

  

19. Learning Styles—Physical 

Elements:  Perceptual, Intake, Time, 

Mobility 

  

20. Learning Styles—Psychological 

Elements:  Global/Analytic, 

Hemisphericity, Impulsive/Reflective 

  

Summarize your analysis of each project with a standard concluding paragraph.   
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How This Course Helped Me Meet NBPTS Expectations 

Name:  

 

NBPTS Proposition 1:  Teachers are committed 

to students and their learning 

 

1.1 Recognize individual differences & adjust 

practice  

1.2 Understanding of how students develop & 

learn 

1.3 Treat students equitably 

1.4 Mission extends beyond developing 

cognitive capacity 

NBPTS Proposition 2:  Teachers know the 

subjects they teach and how to teach those 

subjects to students 

 

2.1 Appreciate how subject knowledge is 

created, organized, and linked to other 

disciplines 

2.2 Command specialized knowledge of how 

to teach the subject 

2.3 Generate multiple paths to knowledge 

NBPTS Proposition 3:  Teachers are responsible 

for managing & monitoring student learning 

 

3.1 Call on multiple methods to meet their 

goals 

3.2 Orchestrate learning in group settings 

3.3 Place a premium on student engagement 

3.4 Regularly assess student progress 

3.5 Are mindful of their principal objectives 

NBPTS Proposition 4:  Teachers think 

systematically about their practice and learn 

from experience 
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4.1 Continually making difficult choices that test 

their judgment 

4.2 Seek the advice of others and draw on 

education research and scholarship to improve 

their practice 

NBPTS Proposition 5:  Teachers are members 

of learning communities 

 

5.1 Contribute to school effectiveness by 

collaborating with other professionals 

5.2 Work collaboratively with parents 

5.3 Take advantage of community resources 
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Education Department Conceptual Framework   

"Teacher as Effective Steward” 

 

 A steward is a manager.  Teachers must manage or exercise stewardship over their 

knowledge base, their students, their learning environment, and their methods of 

instruction.  Your view of your job as a teacher who uses sound theories, methods, and 

curriculum materials depends on the labels or metaphors you use to define your position. 

Further, your worldview—your sense of the purpose of your and your students' existence—

affects your management of the intellectual, environmental, and human resources placed in 

your care.  You are given responsibility for many assets by an administration, community, 

state government, parents, and by God (see Matthew 25: 14-30).  This course examines 

several of these responsibilities related to the teaching materials and techniques used to 

teach in today's classrooms.   

 

Steward of Knowledge:   

Uses of technology, specific computer programs, lesson planning, curriculum planning, 

integration of technology with content. 

Steward of Pupil Characteristics:   

Individual differences, learning styles (including multiple intelligences), teaching 

strategies. 

Steward of School-related Environments:   

Technology in classrooms, school, and society; learning styles.  

 

Steward of Instruction:   

Planning, using technology, lesson and unit planning, teaching strategies, subject 

specific trends and issues. 

 

 See the Teacher Education Candidate Handbook for more explanation of the HU 

Education Department's conceptual framework:  "Teacher as Effective Steward”:  

http://www.huntington.edu/uploadedFiles/Education/Resources/Teacher%20Education%20Can

didate%20Handbook.pdf   pp. 2-4.   

 

  

http://www.huntington.edu/uploadedFiles/Education/Resources/Teacher%20Education%20Candidate%20Handbook.pdf
http://www.huntington.edu/uploadedFiles/Education/Resources/Teacher%20Education%20Candidate%20Handbook.pdf
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Faith and Learning 

 

 Every course offered in a Christian university involves content that can be examined 

from a faith perspective, since all of life is interpreted through one’s belief system or 

worldview. In this course, we will look at issues involved with computers in education, 

ways of learning and teaching that acknowledge the wholeness of persons, and methods of 

using computers and learning styles in the classroom to praise the Creator and seek his will 

in a fallen world. 

 

 

 

 

 

 

Grading 
 

Max 97% 94% 90% 87% 84% 80% 77% 74% 

725 703 682 653 631 609 580 558 537 

 A A- B+ B B- C+ C C- 
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ASSIGNMENTS MAX 

POINTS 

PERCENT  DUE GRADE 

Class participation; contribution to discussion forum --

e.g., written responses to reading assignments, responding 

to other students’ posts, and discussion of other students’ 

software projects.  

(do 12 chapters @ 20 points each) 

240 
33% 

  

Software presentations (2 @ 15 points each) 30 
4% 

  

Final presentation of 3 projects  75 
10% 

  

Final paper 50 
7% 

  

Self-Assessment with NBPTS Core Propositions 20 
3% 

  

REQUIRED:  Lesson Plans using standards, multiple 

intelligences, and technology (2 @ 30 points each) 
60 8% 

  

Software Projects (You need 250 points from the 

following options for an A on this part of the course.) 

Discuss your intentions and substitutions with instructor 

during the first day of the course. 

 

 
34% 

  

 Moodle—Upload your picture 5    

 MS Paint 10    

 MS Word projects (up to 2 @ 20 points each) 40    

 MS Word Mail Merge project (1 @ 20 points) 25    

 MS Excel projects (up to 3 @ 20 points each) 60    

 MS Access projects (up to 2 @ 25 points each) 50    

 MS PowerPoint/Prezi projects (up to 2 @ 20 pts. Ea.) 40    

 MS Publisher projects (up to 2 @ 20 points each) 40    

 Digital camera projects (up to 2 @ 15 points each) 30    

 Webpage design projects (up to 2 @ 20 points each) 40    

 Additional Software Projects (Smart Board, iPad, digital 

camera, photo editing, social media, phone apps, Google 

tools, Google docs, cloud computing, Windows Movie Maker, 

xtranormal.com movie, Inspiration, Kidspiration, Hyper 

Studio, etc.—discuss with instructor first ~25 points each) 

75    

Total possible:     725 See grading scale above 

 

  

 Final grades will be based upon the points on the chart above.  I invite you to keep track of your 

grades on the chart.   

 Handed-in assignments should be neat and proofread, paying equal attention to writing 

conventions and formatting aesthetics.  All written work should be polished, proofread, typed, and 
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representative of your best thinking and organization.  Writing increases your cognitive abilities:  the 

more you put into the effort of producing quality writing, the more the process will help you grow and 

the more you will remember the material after the process is over.   

 In all your work, please do your own thinking and writing; otherwise, it's plagiarism  (not your 

own ideas or intellectual property) and subject to a zero for the assignment (see university Catalog for 

the university’s plagiarism policy).  Feel free to solicit reactions and proofreading from others, but make 

sure all borrowed ideas are properly acknowledged.  For example:  lifting whole lesson plans, parts of 

lesson plans, wording of objectives, or even a sequence of activities without identifying the source is 

plagiarism.  If a phrase, idea, list, or organization of material is not your own, you need to cite it.  

Software projects should represent your own work with examples and applications that are relevant to 

your specific teaching classroom.  All ideas, organization of thoughts, specific phrasings, and graphics 

used from the Internet should be cited 

 

 

 

Class Schedule ED5 7 7  Summer 2012
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Date Lever-Duffy Readings  

(do before the due date) 

Topic/  

Whole Class Activities 

Software Project  

(See options table above) 

Mon 

Jun 11 

  PPT: Future Vision 

 YouTube: Did You Know? 

 Survey Monkey Tech Survey 

 Course introduction 

 Course websites & Moodle 

 PPT: Technology, multiple 

intelligences, & learning styles 

 Student Contracts 

 

Tue  

Jun 12 

 Chap 1:  Theoretical Foundations  

 IC1: Evolution of Ed.Tech. 

 

 Textbook discussion 

 PPT: Organizing and Calculating 

with Spreadsheets 

 Student software presentations 

Post your picture in 

Moodle 

Get class feedback on 

project ideas 

Wed 

Jun 13 

Online 

 Chap 2:  Designing & Planning  

 IC2: The DID Designer 

 

Online class – 

see Moodle website 

Continue projects 

Thu 

Jun 14 

 Chap 3:  Computers in the Learning 

Environment 

 IC3:  Teachers’ Buying Guide 

 

 Textbook discussion  

 PPTs:  PowerPoint  

 PPT: PowerPoint Portfolios 

Student software presentations 

Word projects 

Mail Merge  

MS Publisher projects 

Fri  

Jun 15 

Online 

 Chap 4: Digital Technologies 

 IC4: Tech-Rich Classroom  

 Also pp. 170-177 Word Processing. 

 PPT: Aesthetics in Word Processing 

(view online) 

Online class – 

see Moodle website 

Continue projects 

Mon 

Jun 18  

 Chap 5:  Admin Software 

 IC5: Admin Software Summary 

 Chap 6: Academic Software 

 IC6: Writing Grants 

 Textbook discussion  

 Rick Upchurch presentation 

 Student software presentations 

PowerPoint projects 

Prezi project 

Tue  

Jun 19  

 Chap 7: Internet & WWW 

 IC7: Internet and Education 

 

 Textbook discussion  

 PPT:  Using a Database for Labels & 

Reports 

Student software presentations 

Internet Explorer 

Search Engines  

Excel projects 

Wed 

Jun 20 

 Chap 8:  Using the Web for 

Teaching & Learning 

 IC8: Designing a Classroom Website 

Online class – 

Access projects 
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Online  see Moodle website  

Date Lever-Duffy Readings  

(do before the due date) 

Topic/  

Whole Class Activities 

Software Project  

(See options table above) 

Thu 

Jun 21 

 Chap 9: Audiovisual Technologies 

 IC9: Teachers and Copyrights  

 Textbook discussion 

 Student software presentations 

Continue projects 

Work on unit plan 

Work on final 

presentation 

Fri  

Jun 22 

Online  

 Chap 10: Distance Education 

 IC10: Alternative Delivery Systems Online class – 

see Moodle website 

Continue projects 

Work on unit plan 

 

Mon 

Jun 25 

Online 

 Chap 11: Implementing Technology 

 IC11:  Strategic Planning 

 

Online class – 

see Moodle website 

 

Continue projects 

Work on unit plan 

 

Tue Jun 

26 

 Chap 12: Technology, Teaching, and 

You 

 IC12: Rate Your Ed Tech Literacy 

 Textbook discussion  

 Student software presentations 

Work on final 

presentation 

Wed 

Jun 27 

Online 

 Class time is optional—come to class 

if you need instructor input 

or campus computers 

Work on final 

presentation 

Thu 

Jun 28 
 

 Student final presentations 

 

Fri  

Jun 29 
 

 Student final presentations 

 

Final due date for all work: Tuesday, July 3, 2012 
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ED 599: Action Research Methods 

Fall 2012 

Huntington University M.Ed. Program 

Thursday 6:00 – 9:00 PM 

 

Dr. Susie Boyer 

Loew-Brenn – 186 

sboyer@huntington.edu 

Office Hours: (call, email, talk to for appt.) 

Office Phone: 260-359-4150 

Cell Phone: 260-224-2933 (It is ok to use this number. I do not have a home phone.) 

 

Introduction:  

 

For too long the chasm between theory and practice has been maintained by an institutional separation 

of the researcher and the practitioner. Action research, by definition, seeks to blend and integrate 

theory and practice. The purpose of this course is not only to introduce teachers to the skills required for 

action research but to have them use those skills to prepare their own proposals for eventual field-

based research. Teachers are involved in theory development and systematic practice investigation. 

Theory and practice are no longer separate.  On the contrary, they merge and apply to the participant’s 

classroom.  

 

Required text: 

 

Mertler, Craig A. (2012) Action research: Teachers as researchers in the classroom (3rd ed.). Thousand 

Oaks, CA: SAGE Publications 

 

Recommended: 

 

Harris, M. (2003). Prentice Hall reference guide to grammar and usage. Upper Saddle, NJ: Prentice Hall 

 

Publication Manual of the American Psychological Association (6th ed.). (2009). Washington, DC: 

American Psychological Association 

 

Recommended APA Reference Site 

 

The Owl At Purdue: http://owl.english.purdue.edu/owl/resource/560/01/ 

 

 

mailto:sboyer@huntington.edu
http://owl.english.purdue.edu/owl/resource/560/01/
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Objectives: (Bold letters pertain to HU Conceptual Framework1; italics pertain to NBPTS2) 

 

Guiding Question 1: What is Action Research? 

 

1. Understand the components of action research. (1, 4; 1, 2, 4, 5) 

1.1  Identify the components of action research in samples. 

1.2 Describe the purpose of each component. 

1.3 Critique the components in sample research. 

1.4 Sequence the components of action research. 

 

Guiding Question 2: How do I apply Action Research to my classroom? 

 

2. Develop a proposal for Action Research. (1, 4; 1, 2, 4, 5) 

2.1 Determine a research topic and problem statement 

2.2 Gather and review literature relevant to research topic 

2.3 Create research question(s)/hypothesis 

2.4 Design an action plan or intervention 

2.5 Develop data collection and organization plan 

2.6 Address validity and reliability  

 

3. Use technology to facilitate research. (3; 5) 

3.1 Access HU library services and data bases from on campus resources and from home. 

3.2 Search for and download action research examples. 

3.3 Search for and download relevant literature for research topic. 

3.4 Use word processing skills to format a research paper. 

3.5 Use spreadsheet skills for data collection and analysis. 

 

4. Appreciate the role of research in personal professional development. (2; 4, 5) 

4.1 Read, interpret, and critically evaluate published educational research. 

4.2 Integrate knowledge, skills, dispositions acquired through research into professional 

practice. 

 

Participation 

 

                                                           
1
 HC Conceptual Framework, “Teacher as Effective Steward” may be 

referenced using the Education Department Web-site 

http://www.huntington.edu/education/ 

 
2
 NBPTS (National Board for Professional Teaching Standards five 

core propositions) http://www.nbpts.org/about/coreprops.cfm 

 

http://www.huntington.edu/education/
http://www.nbpts.org/about/coreprops.cfm
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This class is designed to function in a seminar format. It is assumed that all of the participants in the 

class have experience in the profession of education, which will be of benefit to others in the class. 

Therefore it is expected that, in addition to being prepared for class, participants plan on a high level of 

interaction and involvement in each class period. Participation will not be part of the grade but will be 

part of the benefit you gained from class involvement. 

 

Attendance 

 

Regular attendance is required.  Each week’s workshop is the equivalent to three one hour class 

sessions. If you cannot attend class for a legitimate reason, you must call or email the instructor before 

class. A number of assessments will be completed in class, such as group work, presentations, and class 

discussion which cannot be made up with alternative assignments, so please carefully weigh a decision 

of non-attendance. 

 

Grading 

Grades will be determined based on the percentage of points accumulated during the semester using the 

following grading scale. 

93 – 100 A 

90 – 92.9 A- 

87 – 89.9 B+ 

83 – 86.9 B 

80 – 82.9 B- 

77 – 79.9 C+ 

73 – 76.9 C 

70 – 72.9 C- 

67 – 69.9 D+ 

60 – 66.9 D 

0 – 59.9 F 

 

Class Schedule 

 

August 30 (On Campus)  

 Introductions 

 Defining Action Research-Post an annotated list of the steps of action research  

 Sample Action Research Articles- Find and Post three examples of Action Research articles 

 Critique articles using the evaluation rubric provided. 

September 6 (On Campus) 

 Mertler Chapter One—Introduction to Action Research. Read and complete the online chapter 

quiz. 

 Select and respond to two of the Questions and Activities at the end of the chapter. 
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 Mertler Chapter Two—Overview of the Action Research Process. Read and complete the online 

chapter quiz.  

 Select and respond to two of the Questions and Activities at the end of the chapter. 

 Related Websites Evaluation – Select two of the websites recommended for each chapter in 

your text. Post a brief evaluation of these on Moodle. 

September 13 (On-line) 

 Mertler Chapter Three—Planning for Action Research. Read and complete the online chapter 

quiz. 

 Select and respond to two of the Questions and Activities at the end of the chapter. 

 Discussion Questions – Post two questions related to the chapter content on Moodle; respond 

to at least two of your classmates’ questions. 

 Feedback Forum – Post ideas for a research topic/question. Give your classmates feedback. 

September 20 (On-line) 

 Mertler Chapter Four—Developing a Research Plan.  Read and complete the online chapter quiz 

for chapter four. 

 Post two discussion questions related to the chapter content and respond to at least two of your 

classmates’ questions.  

 Prepare a tentative topic and research question to be discussed in next week’s session. 

 Begin your search for articles on your tentative topic. 

September 27 (On Campus) 

 Library Seminar – How to access and use the Library Data Bases to conduct research. 

 Extended time to search for related articles for Literature Review. 

 Individual and group consultation to help narrow topic and formulate research question. 

 Find at least ten articles (which my potentially become part of your Literature Review) that deal 

with your tentative research topic.  

 Read the articles paying special attention to the following: 

o Research design (qualitative or quantitative) 

o How to formulate questions 

o Problems that might arise  

o Data collection (methods and what is collected) 

o Data analysis (how) 

o Additional sources (checking references and following leads) 

October 4 (On-line)  

 Tentative bibliography is due. Post on Moodle as a Word document. 

 Review the Guidelines for Action Research Proposal (posted on Moodle) 
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 Participate in the Moodle Discussion Forum. What questions or concerns have arisen as you 

have begun development of your Action Research Proposal? 

October 11 (On-line) 

 Mertler Chapter Five—Collecting Data. Read and complete the online chapter quiz. 

 Select and respond to two of the Questions and Activities at the end of the chapter. 

 Introduction and Problem Statement Due 

 Abstract Due (Tentative—may be changed before final proposal)  

October 18 (On Campus)  

 Mertler Chapter Six—Analyzing Data. Read and complete the online chapter quiz. 

 Post at least two questions related to the content of Chapter Six. Respond to at least two of your 

classmates’ questions. 

 Literature Review Due 

 Purpose & Research Question(s) Due 

October 25 (On-line) 

 Mertler Chapter Seven—Developing and Action Plan. Read and complete the online chapter 

quiz. 

 Methodology Due 

o Participants & Setting  

o Action Plan Design 

o Data and Analysis Collection Plan  

 Qualitative 

 Quantitative 

 Mixed 

November 1 (On Campus) 

 Mertler Chapter Eight—Sharing and Reflecting. Read and complete the online chapter quiz. 

 Significance and Conclusion Due 

November 8 (On-line) 

 Mertler Chapter Nine—Writing Up Action Research. Read and complete the online chapter quiz. 

 Works Cited Due 

 Participants Permission Due (If Needed) 

 Institutional Review Board Due 

November 15 (On Campus) 

 Small Group Work Sessions—peer editing and consultation. 
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November 22 (No Class – Thanksgiving Break) 

 No new assignments. Continue to work on Final Proposal. 

November 29 (On-line) 

 No new assignments. Work on Final Proposal and Proposal Presentation. 

 Share your paper with at least one classmate for editing. Use the Review Tool on Word to 

receive/provide feedback.  

December 6 (On Campus) 

 Research Proposal Presentations 

December 13 (On Campus) 

 Research Proposal Presentations 
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ED599—Action Research 

Huntington University 

Master of Education 

Field-Based Project – Guideline 

 

The following is meant to be a guideline for the completed field-based project.  Please rely upon the 

most current edition of the APA Style Manual as you develop your proposal and final Action Research 

Report.  

 

The following illustrates the overall format for the project. 

 

Title Page and Signature Page (see example attached) 

 

Table of Contents (see example attached) 

 

Abstract 

 A brief, comprehensive summary of the contents of the project. 

 Does not exceed 200 words 

 Identifies the problem investigated, the participants, intervention, research methodology 

 A brief summary of the (anticipated) findings, along with conclusions and implications or 
applications of the findings 

 

List of Tables or Figures (see example attached) 

 

Introduction/Problem Statement 

 Identifies the problem, topic, or area of interest. 

 Provides personal and contextual rationale to study the issue 

 Potential outcomes of the research 

 Transition to literature review, what themes need further investigation or clarification? 
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Literature Review 

 Brief introduction that previews themes and sequence of themes explored 

 Logical presentation of themes and supportive data (referenced material) using descriptive sub-
headings to clarify structure 

 The purpose of the literature review should be evident through the presentation and sequence 
of themes.  

 15 - 25  references (this number is very subjective and depends greatly on the length & 
relevance of the material) 

 The form follows the “upside down” triangle that starts with a broad perspective and leads the 
reader toward the research question. 

 Summary of the major points that “set up” or transition into the next section. 
 

Purpose and Research Question(s) 

 Purpose statement:  
o Acts to bring the previous text into focus around the research question(s). 
o A concise statement focusing on the intervention used and/or the desired outcomes  
o Example: The purpose of this study is to examine the use of writing workshop in my 

second grade as a means of improving writing skills and reading comprehension.) 

 Research question/hypothesis3: clarifies the purpose using one or more questions to be 
answered by the study 

 

Methodology 

 

 Participants and Setting 
o Describes the people that will be involved (details such as, number, gender, grade/age, 

ethnic makeup) 
o Describes the setting for the study (detail such as, classroom, school, community) 

 Action Plan Design 
o Describes what procedures, interventions, “special curriculum”, technique etc. will 

be/were used or studied 
o Specific schedules for the plan should be described or illustrated 
o Considers the length of the study period 
o Time schedule for the overall study 

 Data and Analysis Collection Plan  
o Introduction: describes the types of data needed to answer research question(s) and 

shares how triangulation criteria will be met (validity & reliability) 
o Details the data collection and analysis plan4 

                                                           
3
 For the most part a hypothesis will not be used; however, in 

some rare circumstances one may be included. 
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 Quantitative: The following should be provided for each instrument. 

 Collection  
o Instrument selected to collect data (school-based assessments, 

rubrics etc.)  
o Describe what the instrument will measure 
o Describe the frequency the instrument will be used 
o Describe what kind of data will be collected (raw scores, 

averages, etc.)  
o Describe how the data will be organized (spread sheet, charts, 

graphs, etc.) 

 Analysis 
o Describe what form(s) of descriptive statistics will be used 
o Describe how the data, once organized will be examined in 

comparison to the research question(s). 
o Describe how the data, once organized will be examined in 

comparison to other data. 
  Qualitative: 

 Collection  
o Instrument selected to collect data(field notes, observations)  
o Describe what the instrument will focuse on 
o Describe the frequency with which the instrument will be used 
o Describe what kind of data will be collected (narrative notes, 

student writing, interview transcripts, etc.) 

 Analysis 
o (If applicable) Describe how the data will be analyzed during the 

study to affect some aspect of the study 
o Describe how the data will be organized during or after the 

study (chronologically, student groups, class groups, etc.) 
o Describe how the data will be read, categorized, and coded for 

emerging themes (logico-inductive method) 
 

Findings 

 Brief re-statement of the research question 

 Shares in a logical presentation the data and/or themes that will answer the research 
question(s) 

 How data will be used to illustrate, using examples 

 How data will be used to illustrate, using tables, graphs, figures or other graphic means 
 

Discussion 

 Offers an interpretation or evaluation of the results in the context of the research purpose 

                                                                                                                                                                                           
4
 Quantitative and Qualitative instruments should be shared in 

under separate sub-headings. Additionally, each instrument used 

should be under a separate sub-heading. 
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 Conclusions & Recommendations 
o Based on interpretation and evaluation, what will the results mean in context of the 

classroom? 
o Share the anticipated implications of the results 
o Share how the results may be used in the classroom 

 Limitations 
o Describe issues that may hinder the overall process or findings 
o Describe possible changes that may occur during the process of research that could 

affect the outcome 
o Share the limitations or applicability of the findings 
o Describe other research issues (problems) that may emerge in the process of the study 

 Describe how the study may impact your future action  
 

References 

 Only the references cited in the text appear (Works Cited) 

 References are in APA style  
 

Appendices 

 The use of appendices should be limited to documents, surveys, or other supportive 
material that are not appropriate for inclusion in the text. 

 

Conventions to be followed in writing the project 

 

Mertler, C. (2012). Action research: Improving schools and empowering educators.  (3rd ed.). Thousand 

Oaks, CA: Sage. (Chapter 9  provides excellent suggestions for write-up.) 

 

Style: APA (American Psychological Association) is used for the overall format of the paper, citations, 

and references.  Follow APA style for all aspects of your proposal and final report. 

 

Running head: (set up a header at the top right hand corner, to start on page 2). Abbreviated title and 

page number. 

 

Verb Tense: 
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The most important aspect of verb tense is staying consistent and avoiding abrupt changes of verb 

tense. In general most of the final paper will be written in past tense except for present tense when 

discussing the results and conclusions. See the following web-sites for examples of verb tense in APA 

publications. 

http://www.siu.edu/~wed08/Eunit/apa1-4.htm 

http://www.languages.ait.ac.th/EL21MET3.HTM 

 

The paper is generally to be written in 1st Person Implied.This eliminates the overuse of the pronoun, I, 

but allows for a greater personal identification with the project. Use active voice rather than passive. 

See the following web-sites for further information on Active Voice: 

http://owl.english.purdue.edu/handouts/grammar/g_actpass.html 

http://www.wisc.edu/writing/Handbook/CCS_activevoice.html 

 

 

 

 

 

 

 

Page Guideline 

 

 Final 

Project 

Title Page 1 

Abstract 1 

Introduction 1- 2 

Literature Review 6 - 8 

http://www.siu.edu/~wed08/Eunit/apa1-4.htm
http://www.languages.ait.ac.th/EL21MET3.HTM
http://owl.english.purdue.edu/handouts/grammar/g_actpass.html
http://www.wisc.edu/writing/Handbook/CCS_activevoice.html
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Purpose & Question 1 

Methodology (Participants & Setting, Action Plan Design) 2 

Methodology (Data Collection & Analysis Plan) 10 

Findings 5 - 6 

Conclusions 1-2 

Action Plan 1 

Appendix ----- 

References (number of) 10-30 

 Total Estimated Pages 32 

 

Another worthwhile reference for the overall project can be found in Johnson (2005) pgs. 155 - 168 

 

References used for guideline preparation: 

 

American Psychological Association. (2009). Publication manual of the American Psychological 

Association. (6th ed.). Washington, D.C: American Psychological Association. 

 

Harris, M. (2003) Prentice Hall reference guide to grammar and usage. (5th ed.). Upper Saddle, NJ: 

Prentice Hall. 

 

Hendricks, C. (2006). Improving schools through action research: A comprehensive guide for educators.  

Boston, MA: Pearson, Allyn, and Bacon. 

 

Johnson, A. P. (2005). A short guide to action research. Boston, MA: Pearson, Allyn, and Bacon 

 

Mertler, C. A., & Charles, C. M. (2005). Introduction to educational research. Boston, MA: Pearson, Allyn, 

and Bacon 
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Title Page Template (Research) 

 

(Center all typing) 

 

 

 

Start 2” from the top, left & right  margin 1 ½” 

 

 

 

Huntington University 

 

PROJECT TITLE IN CAPS AND BOLD 

 

by 

14pt. font 

bold 
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Your Name 

 

 

 

 A Field Based Research Project submitted to 

the Department of Education in partial fulfillment of the  

Requirements for the degree of  

 

Master of Education in _____ 

 

Month, Year of Submission 

 

 

 

 

 

 

 

 

 

Unnumbered 

 

 

 

12pt. font 

bold 
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Signature Page Template  (Research) 

 

(Center all typing) 

 

 

 

Start 2” from the top, left & right  margin 1 ½” 

 

 

We recommend that the field based project by Your Name 

Prepared under our supervision be accepted in  

Partial fulfillment for the degree of 

 

MASTER OF EDUCATION in ________ 

 

 

 

 

 

(2 ½”) 
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Name,  Degree.,  (i.e. Ph.D. or Ed.D.)  Project Advisor 

 

 

 

 

Name,  Degree.,  (i.e. Ph.D. or Ed.D.)  Director of Master of Education 

 

 

 

Name,  Degree., (i.e. Ph.D. or Ed.D.) Education Department Chairman 

 

 

 

 

 

 

 

 

 

Unnumbered 
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ABSTRACT 

 

(4 Spaces) 

 

 

     Start the abstract here indented.  “An abstract is a brief, comprehensive summary of the contents of 

the research study.  It allows the readers to survey the contents of the article quickly.” (American 

Psychological Association, 12, 2002)  The abstract should be written in a concise style and be 

approximately 120 words in length, double spaced.  This particular section explaining abstracts is a little 

over 60 words in length. 
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Table of Contents Template  (Research) 

 

(1 ½ “) 

 

 

TABLE OF CONTENTS 

 

(4 Spaces) 

 

 

 

Introduction          1 

 

Literature Review         2 

 Subhead A         5 

 Subhead B         8 

 Purpose and Research Question      10 

 

Methodology          11 

 Participants and Setting       11 

 Action Plan         12 

Data Collection and Analysis       14  

  

Findings          19 
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Discussion          22 

 Conclusions and Recommendations      23  

Limitations         25 

 Further Research or Action Steps      27 

References          28 

 

Appendices          31 

 

 

 

 

 

ii. 
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( 1 ½”) 

Abstract Template  (Research) 

 

(1 ½”) 

 

 

 

List of Tables  Template  (Research) 

 

 

 

( 1 ½” ) 

 

 

LIST OF TABLES 

 

 

Table 1. Provide Caption Listed in Text      16 

 

Table 2. Provide Caption Listed in Text      17 

 

 

 

Figures - put on same page – unless there are too many. 
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LIST OF FIGURES 

 

 

Figure 1. Provide Caption Listed in Text      16 

 

Figure 2. Provide Caption Listed in Text      20 

 

 

 

 

 

 

 

 

iii.  

 

 

 

Section Start and Headings  Template (Research) 

 

Allow 9 lines before entering the title on pages that begin a section.   

(All other pages use 1 ½” margin at the top) 
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SECTION TITLE 

 

3 Spaces before beginning text, indent text. 

 

 

 

Headings order are as follows: 

 

SECTION TITLE 

 

See the following page for information on level formating 

 

Sections expected are as follows: 

 

 Introduction 
 Literature Review or Review of Literature 
 Methodology 
 Findings or Results 
 Discussion or Conclusion 
 References 
 Appendices 
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Page # 

Levels of Heading5 

 

In order to establish heading format you first need to determine how many heading are used 

throughout the paper. Find the largest number of heading and use the formatting for that number for 

the whole paper.  For example, the literature review may have four headings and the findings section 

only 3.  In this case you use “Four Levels” starting with the Section Title as the first level in each of the 

formats. 

 

Three levels 

 

SECTION TITLE (all caps and centered) 

 

Second Level (caps and small case to left) 

 

 Third Level (caps and small case indented from left) 

 

 

                                                           
5
 Adapted from APA 6th Edition 
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Four levels 

 

SECTION TITLE (all caps and centered) 

 

Second Level (caps and small case centered) 

 

Third Level (caps and small case to left) 

 

 Fourth Level (caps and small case indented from left, italicized) 

 

 

Five levels 

 

SECTION TITLE (all caps and centered) 

 

Second Level (caps and small case centered) 

 

Third Level (caps and small case, italicized) 

 

Third Level (caps and small case to left, italicized) 

 

 Fourth Level (caps and small case indented from left, italicized) 
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ED 611, Current Issues in Elementary 
Education 

ED 621, Current Issues in Elementary 
Reading Education 

ED 631, Current Issues in Early Adolescent 
Education 

ED 641, Current Issues in Adolescent and 
Young Adult Education 

 
 

Time:  9:00 – 12:20              Location: Science Hall 224 

 

 

Instructor: Evelyn Priddy 

  Office: 359-4233 

  Home: 358-1312 

  E-mail: epriddy@huntington.edu 

  Office: Loew-Brenn 184 

 

 

Text:  
Evers, R. B. (Ed.). (2008). Annual Editions: Education 2012/2013. 39th Edition. Dubuque, IA: McGraw Hill        

ISBN 978-0-07-805106-1 
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Additional Readings: 
Gardner, D. (2010). Confronting the achievement gap.  In Ryan, K. & Cooper, J. M. (Ed.)  Kaleidoscope: 

Contemporary and classic readings in education (13th ed.).  Belmont, CA: Wadsworth, pp. 188 – 193. 

 

Ducharme, E. R. (2010).  The great teacher question: Beyond competencies.  In Ryan, K. & Cooper, J. M. 

(Ed.)  Kaleidoscope: Contemporary and classic readings in education (13th ed.).  Belmont, CA: 

Wadsworth, pp. 2 – 9. 

 

Duncan, A. (2010).  Elevating the teaching profession.  In Ryan, K. & Cooper, J. M. (Ed.)  Kaleidoscope: 

Contemporary and classic readings in education (13th ed.).  Belmont, CA: Wadsworth, pp. 14 - 18. 

 

Damon, W. (2010). The moral north star.  In Ryan, K. & Cooper, J. M. (Ed.)  Kaleidoscope: Contemporary 

and classic readings in education (13th ed.).  Belmont, CA: Wadsworth, pp. 286 – 291. 

 

Noll, J. W. (2008). Issue 10: Should “public schooling” be redefined.   In  Noll, J. W. (Ed.) Taking sides: 

Clashing views on educational issues (14 ed.).  Dubuque, IA: McGraw Hill. 

 

 

Purpose Statement:  
 

This course is designed to challenge the professional educator to consider issues and tensions which 

exist within the wide social, cultural, political and historical contexts of education as well as within their 

own specific contexts. 

 

Current and abiding issues will be identified and analyzed. Participants will be challenged to consider 

multiple perspectives and to develop and to articulate their own positions which reflect their informed 

understanding and careful analysis. 
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Course Objectives:  
Course participants will: 

1. Read and evaluate articles and studies for their meaning, bias, usefulness and merit. (1, 2, 4) 
2. Analyze and articulate opposing viewpoints on educational issues of current and historical 

concerns. (1, 2, 4) 
3. Identify issues and trends in instruction, curriculum, teaching and learning in K – 12 education. 

(1, 2, 3, 4, 2, 3, 4, 5) 
4. Substantiate perspectives on current controversial educational issues. (1, 4, 5) 
5. Utilize an expanding knowledge base to discuss and defend current issues and concerns related 

to education. (1, 4, 5) 
6. Determine a possible focus for action research by considering current issues as a basis for 

selection. (1, 2, 3, 4, 3, 4, 5)    
 

 

 

Course Requirements: 
 

Class Attendance and participation (40 points) 

The primary instructional format for the face-to-face component of this course will be discussion.   It is 

important that you to be present  to acquire the intending professional growth.  Please make every 

effort to be present and punctual. It is assumed that all participants have the experience in the 

profession of education that will benefit others in the class. In addition to being thoroughly prepared for 

class, participants should expect a high level of interaction and involvement in class meetings.  

 

Immediate understanding of content will be assessed through the class  

 Response to guest speakers and selected media. 

 Participation in the group discussion 

 Completion of the exit questions. 
 

Review of articles from Annual Edition:Education 2012/13 (50 Points) 

The required text offers an excellent overview on the issues of the day.  Each student  will read, 

summarize and apply the content of five articles from the book (in addition to the five articles assigned 

to the group).  Reports will be given orally at the beginning of the face-to-face classes.  A sign-up sheet 

has been saved to Google.docs.   
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Participation in the on-line forums (75 points) 

Your written responses to the assigned reading selections will be posted on Moodle.  You will respond 

personally to the group reading selections for each on-line class day as well as to at least one response 

by a classmate.  Since others will be responding to your post, it is important that the 11:55 PM deadline 

is honored.  One point will be deducted for the first 24 hours.  An additional 2 points will be deducted 

for each additional 24 hours. 

 

Issue Review Paper and Presentation (100 points): 

The major assignment for this course is to identify and reflect on multiple points of view concerning a 

current issue. 

 Select an issue that is important to you and to the local educational setting. 

 Identify a variety of sources representing multiple views of the issue.  The sources may include 
primary sources and representation of popular press views.  At least ten of the sources must be 
identified as 2010 or later.  One source should be media.  An additional reference should be a 
primary source. 

 Prepare a written overview of your findings using APA style.  There is no page length 
requirement.  A reasonable expectation would be eight to fifteen pages, depending on your 
writing style and the graphics that you include. 

 Prepare a presentation of 15 – 20  minutes using PowerPoint or an overhead projector.  The 
purpose of the presentation is to be informational and predictive of future implications.  The 
rubric posted to Moodle will be used to evaluate your paper and presentation. 
 

Media Review (25 points) 

A collection of significant documentaries has been gathered.  You will view, summarize and apply the 

content of one of the documentaries for the class.  Plan a presentation of no more than ½ hour that 

includes your summarization, a selected portion of the documentary for the class to view, and a 

discussion of the relevance of the views to current issues. 

 

Personal Plan for Remaining Current (5 points): 

During the course, there will be multiple resources identified for the gathering information about issues 

and for staying current in the field.  On Friday (July 27th  at 5:00 PM) you will be asked to submit a plan 

for you to remain current during your career.   
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Letter to a Stakeholder (5 points): 

As a response to the course, you will write a letter to a stakeholder of your choice concerning a current 

issue.  You may choose to respond to the issue that you investigated, but you may wish to address 

another educational concern.  The letter will be due on Friday (July 27thth at 5:00 PM). 

 

 

 

Grading Scale 
 

Grades will be calculated based on the percentage of the available points earned.  

As assignments are graded, the raw score will be posted in the online grade book in Moodle. This will 

allow you to track your progress and to check for missing assignments. The grade book is password 

protected, so students will have access only to their own grades and class averages. 

 

 

 

Grading Scale (Sums of raw scores): 

   

A  288 – 300  

A-  279  - 287 

B+  271 - 278 

B   256 - 270 

B-  241 - 255 

C+  232- 240 

C  219 - 231 

C-  210 - 218 

D+  203 - 209 

D  192 - 202 
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Policies 
 

 In case of an absence, contact me as soon as you know that you will not be present.  Since group 
work is an important part of this course, your presence is important.  Make every effort to be 
present for the face-to-face classes. 

 Plagiarism as defined in the student handbook will result in an automatic failure (0 points) of the 
assignment in question. Please be sure to read the attached statement and seek clarification of 
any portion that is unclear. 

 If you are already planning for an Action Research Project, this is an opportunity for you to 
increase your understanding of the issues surrounding your investigation.  

 Cell phones should be turned off unless there is an emergency situation which requires you to 
be available.  There will be breaks during the morning for you to check your messages. 

 Please let me know if you have special needs or circumstances which require course 
accommodations or if there is a way that the learning experience can be adjusted to 
accommodate your learning style. 
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Course Schedule: 

Week One:  

July 9 - Face-to-face class.  
Topic: "Is someone else asking the same questions?" 

Activities: Course overview. Sample media review.  Brainstorming issues.  Professor’s point of view. 

July 10 - On-line class 
Assigned reading: Annual editions: Education 

"Quality education is our moon shot" 

"Duncan's strategy is flawed" 

"Grading Obama's education policy 

"Dictating to schools" 

Respond to Forum One.  

Sign up for your chosen articles from Annual Editions: Education. (google.docs) 

Sign up for the documentary that you will review for the class. (google.docs) 

Sign up for the issue that you will personally investigate. (google.docs) 

 

 

 

July 11: Face-to-face class. 
Topic: "Who are the stakeholders?" 

Activities: Review of forum responses, web search for application to "class issue," discussion of 

stakeholders, summary of individual reports.  Survey review.  Decide on a "class issue." 

July 12: On-line class. 
Assigned reading: Annual editions: Education - 

"A diploma worth having." 
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Add a response to one posting on Forum One 

Respond to Forums Two and Three.  

July 13: Face to face class 

Topic: "What are the variables?" 

Activities: Guest presenter, Mrs. Kris Chafin. "The changing realm of disabilities." Individual reading 

reports. Overview of the concept of variables and the finding of multiple points of view. 

 

Week Two: 

July 16: On-line class: 
Add an additional response to at least one class member's entry for Forum Two and Three. 

Assigned readings:  "Should "Public Schooling" be redefined?" and "Confronting the 

achievement Gap." 

Post your response to the questions on Forums Four and Five by 11:55 PM. 

July 17: On-line class:  

Post a response to one class member's entry on Forum Four and one entry on Forum Five by 

11:55 PM 

Post the issue/topic for your individual research project on Forum Six by 11:55 PM 

Preliminary References Page.  Submit a list of at least five resources as a word document by 

11:55 PM 

 

July 18: Face-to-face class: 

Topic: Where is the locus of control? 

Activities: Individual reading reports. Discussion of decision-making in the schools. Guest 

speaker, Mr. Steve Schenkel "Literacy and Alternative Education." Guest speaker, Mrs. Linda 

Bordeaux "Life issues that interfere with education." Media review 
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July 19: On-line class: 

 

Assigned reading: Elevating the teaching profession.  

Post your response to the question on Forum Seven by 11:55 PM 

 

July 20: Face-to-face class: 

Topic: When did the issue begin? 

Activities: Guest presenter, Mark Wickersham, “How the education debate relates to economic 

development strategies Individual reading reports. Investigation of a class research topic.  

Discussion of the importance of historical events. Media review. 

 

Week Three: 

July 23: Face-to-face class: 
 

Topic:  Why is it important (clarifying the issues)? 

 

Activities:  Guest presenter, Dr. Carla MacDonald, “Factors that get in the way of children’s education  

Individual reading reports.  Media review. Individual reading reports. 

 

 

 

 

July 24: On-line class: 
 

Assigned reading:  “The moral north star.” 
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Post your response to Forum Eight by 11:55 PM. 

 

 

July 25: Face-to-face class: 
 

Topic: How can I help? 

 

Activities: Individual reading reports.  Summarizing the class issue.  Case studies.  Media review. 

 

 

July 26: On-line class: 
Reading assignment:  The Great Teacher Question: Beyond Competency 

 

Post a response to Forum Nine by 11:55 PM. 

 

 

July 27: Face-to-face class: 
 

Topic: Putting it all together. 

 

Activities:  Organizing the issues.  Individual presentations.  Media review.  Writing personal plans and 

letters. 
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Education Department 

Syllabus Addenda 

Dept Conceptual Framework 

The conceptual framework that helps keep everything in focus is "Teacher As Effective Steward."  We see 

teachers as responsible managers, and everything we do helps prepare teacher candidates to exercise 

stewardship over four aspects of teaching: knowledge, student development, learning environments, and 

instruction.  Please take a few minutes to review the one-page synopsis of the model at 

http://www.huntington.edu/education/EffectiveSteward.doc.  See also a statement about our philosophies, 

goals, and purpose in the red student handbook available in the department office and at 

http://www.huntington.edu/education/edhand.html#Statement. 

Portfolio 

Artists use them.  Investors scrutinize them.  Now many principals and state licensing agencies are asking to see 

them.  A portfolio is an organized display of your professional strengths and growth.  The State of Indiana will be 

asking for a portfolio when you upgrade your initial, probationary teaching license to a more permanent license.  

If you ever seek recognition by the National Board for Professional Teaching Standards you'll need an extensive 

portfolio in that process.  And many principals are asking for portfolios as part of the job application and 

interviewing process.  As part of the program assessment system, the HC Education Department requires that 

each teacher education student design and regularly update a portfolio as he or she progresses through the 

program.  This portfolio can be used in the job hunt as well.  Check suggestions in each education course 

syllabus about what kinds of items to consider including in the portfolio.  Also, talk to your course professors 

and advisor about where your portfolio should be as you progress through the program. 

INTASC Principles   

The Interstate New Teacher Assessment and Support Consortium has identified ten principles about effective 

teaching.  These INTASC standards are the basis for all state standards for teacher licensing in content areas and 

developmental levels.  The INTASC standards can be cross-referenced with our departmental model and with 

each course's objectives.  For a list of these standards see http://www.huntington.edu/education/INTASC.html.  

For an on-line PowerPoint presentation about the new state licensing framework see 

http://www.huntington.edu/education/licensing%20ppt%20from%20IPSB.ppt.  Seniors should check with the 

Registrar (our licensing adviser) about the process for getting a state teaching license.  See 

http://www.huntington.edu/registrar/#Teacher Licensing. 

Admission to the Program   

To be considered for student teaching (a process that begins by the middle of your junior year), you must be 

admitted into the teacher education program.  To be considered for admittance into the program, you must 

have a 2.5 gpa at HC overall and in your major program courses, you must have passing scores on each section 

of the PPST (Reading 176, Writing 172, and Math 175), you must obtain positive letters of recommendation, and 

you must successfully interview with members of the Teacher Education Committee.  It is your responsibility to 

http://www.huntington.edu/education/EffectiveSteward.doc
http://www.huntington.edu/education/edhand.html#Statement
http://www.huntington.edu/education/INTASC.html
http://www.huntington.edu/education/licensing%20ppt%20from%20IPSB.ppt
http://www.huntington.edu/registrar/#Teacher Licensing
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apply to the program and to make sure that you are eligible for consideration.  Delayed admittance into the 

program may jeopardize or delay your student teaching.  See 

http://www.huntington.edu/education/admission.htm.  Note:  you must take the Praxis II required for your 

license area(s) before your placement for student teaching will be made. 

Education Periodicals 

The department strongly urges teacher education students to make use of the college library for papers, 

projects, lesson planning, and general professional reading.  The library has dozens of education periodicals 

available on the shelves or through electronic sources.  See 

http://www.huntington.edu/education/Educational%20Periodicals.doc. 

Attendance policy   

The college has a standard attendance policy:  any student who misses a third of the class meetings for a course 

fails the course.  The Education Department requests that you notify the professor or the department secretary 

(extension 4231) before any class you need to miss.  When you need to miss a field experience it is especially 

important that you notify both the department and the classroom teacher who is expecting you.  Professors 

may identify in their course syllabi the impact of absences and tardiness on individual course grades.  In 

addition, the department periodically assesses the students' professional performance and dispositions that are 

based on considerations such as attendance, punctuality, and responsibility in communicating necessary 

absences. 

Plagiarism   

The college and the Education Department want to see you do your own work.  In the field of education, there is 

a lot of repackaging of lesson ideas.  Whenever you are indebted to someone else for a creative idea, even if you 

modify the idea (as you should), you should cite the source.  Deliberate copying of any one else's words or ideas 

and representing such work as your own will result in penalties ranging from a grade of F on the work in 

question to failure of the course.  Such intellectual dishonesty could also adversely affect your acceptance into 

the teacher education program and your eligibility for student teaching.   

  

http://www.huntington.edu/education/admission.htm
http://www.huntington.edu/education/Educational%20Periodicals.doc
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THEORY & PEDAGOGY 

Fall 2011 

Tuesday   6-8:30 pm 

LBH 275 

Dr. Terrell Peace 

LBH 185 

359-4224 

tpeace@huntington.edu  

 

TEXT:    

Kauchak, Donald P. and Eggen, Paul D.(2007). Learning and Teaching, Research-Based Methods, 

5th  Edition.  Boston: Allyn & Bacon. 

 

Highly Recommended:  

Perrin, Robert (2009). Pocket Guide to APA Style, Third Edition. Boston: Wadsworth. 

INTRODUCTION 

 

What is good teaching? What defines effective instruction? The answers you might get to those 

questions would depend to a great extent on who you ask. If your discussion continued for very long, 

you also would likely end up with more questions than answers!  Somewhere in this discussion, if there 

are teachers involved, you would be likely to hear a response something like this: “Good teaching is 

always consistent with Best Practice”.  But what is “Best Practice” and how can we as teachers be sure 

what we are doing is consistent with it? Teachers are notoriously pragmatic and want something that 

“works”. How can we be sure that what works is also what is best? These are some of the questions we 

will deal with as we look at both the theoretical and the practical side of the teaching and learning 

process. 

 

mailto:tpeace@huntington.edu
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COURSE OBJECTIVES 

(Bold numbers show the NBPTS core proposition to which the objective is linked, see attachment ) 

 

Course participants will: 

 1.   Be able to identify and explain important theories related to the teaching-learning  

      process. #1, #2 

2. Examine and evaluate current educational strategies and practices in light of classical and 
emerging educational research. #2, #4 

3. Examine current educational literature in order to identify research on “Best Practice”  
solutions to educational problems. #3, #4 

4. Design lessons with instructional strategies that are identifiably research-based. #4 
5. Reflect on their own teaching practices and evaluate them in terms of research-based 

strength. #4,  

6. Collaborate on ways of strengthening research-based methods in their school settings.   
#4, #5 

 

 

 

COURSE EXPECTATIONS 

 

One of the benefits of graduate studies in education is the great wealth of knowledge and 

experience which practicing professionals possess.  This allows for a great deal of meaningful 

interaction between course participants that is simply not practical at the undergraduate level 

because of the lack of classroom experience.  As a participant in this seminar, you are expected to 

work on assignments and be prepared to share questions, insights, and experiences as we work 

collaboratively to grow together in class and through on-line discussion forums. 

COURSE REQUIREMENTS 

 

6. Read from the text as assigned. For each week’s reading, submit at least two written questions, 
comments, responses, or experiences appropriate for seminar discussion. These may be for 
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clarification, application, “why”, “what if”, ‘how”, etc. Bring questions, etc. typed and ready to 
turn in at the beginning of each on-campus class. Questions for on-line class dates should be 
posted no later than 5:00 pm on the Saturday prior to the on-line class date. Responses should 
be posted between 5:00 pm on the Saturday prior to the class date and 8:30 pm on the class 
date. Each person is expected to respond to a minimum of two classmates during each on-line 
forum. 

 

7. Choose an educational “program” that your school or corporation is currently using. Investigate 
the research behind the program, make note of additional research and comments on the 
program. Make a personal evaluation as to whether you would consider the program to have a 
solid enough research base to be considered “best practice”. Each person should choose a 
different topic and I will make copies of papers for each participant.  Come prepared to discuss 
your findings with the class. Minimum 3 pages. 

      Due date:  October 4th    

 

8. Choose an educational problem in today’s classroom (motivation, ADHD, ELL, etc.) and describe 
some “best practice” solutions offered in current literature. 3-5 pages, 5 sources (none earlier 
than 2000).  Each person should choose a different topic and I will make copies of papers for 
each participant.  Come prepared to discuss your findings.  
Due date:  October 25th      

 

9. Select at least three different teaching strategies which you regularly use. Evaluate each of the 
teaching strategies as to the strength of their connection to educational research. You may use 
the information gathered by the class in assignments 2 and 3, your text, and any new research 
you may need to do.  Due date: November 15th  

 

10. Develop a one year strategy for strengthening the use of research-based teaching methods in 
your grade level, team, department, or school. 10 bonus points will be added to your grade on 
this assignment if your principal reads and signs your strategy. The plan should be practical and 
yet one which could have significant impact if implemented. You will present your plan to the 
class. Due date:  December 13th  

 

 

ASSIGNMENTS 

 

 

DATE       READING           TOPIC/ASSIGNMENT 
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# 1:Aug. 30-on campus None      Introduction 

 

#2:Sept 6-on line  Ch. 1      Ch. 1 Q’s/ Tech stuff 

 

#3:Sept 13-on line  Ch. 2      Ch. 2 Q’s 

 

#4Sept 20-on line  Ch.3      Cn.3 Q’s 

 

#5Sept 27-on line  Ch. 4        Ch. 4 Q’s  

 

#6:Oct 4-on campus  None      ASSN #2  

 

#7:Oct 11-on line  Ch. 5      Ch. 5 Q’s 

 

#8:Oct 18- No class  None      FALL BREAK 

 

#9:Oct 25-on campus  Ch. 7      Ch. 7 Q’s/ ASSN#3 

 

#10:Nov 1-on line  Ch. 9      Ch. 9 Q’s 

 

#11:Nov 8-on line  Ch. 10      Ch.10 Q’s 

 

#12:Nov 15-on campus None       ASSN#4 
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#13:Nov 22-on line  Ch. 11      Ch. 11  Q’s  

 

#14:Nov 29-on campus Ch. 12      Ch. 12 Q’s 

 

#15:Dec 6-on line  None/See Forum    Work on Assn. #5 

 

#16:Dec 13-on campus None      ASSN#5/ Present 

 

GRADING 

 

Chapter Questions  100    A = 460-500 

Assignment #2  100    B = 425-459 

Assignment #3  100    C = 375-424 

Assignment #4  100    D = 340-374 

Assignment #5  100  

 

THE NATIONAL BOARD FOR PROFESSIONAL TEACHING STANDARDS  

CORE PROPOSITIONS 

Proposition #1: Teachers are Committed to Students and Their Learning 

Teachers Recognize Individual Differences in Their Students and Adjust Their Practice Accordingly  

Teachers Have an Understanding of How Students Develop and Learn  

Teachers Treat Students Equitably  

Teachers' Mission Extends Beyond Developing the Cognitive Capacity of Their Students  

Proposition #2: Teachers Know the Subjects They Teach and How to Teach Those Subjects to Students 

Teachers Appreciate How Knowledge in Their Subjects is Created, Organized and Linked to Other 

Disciplines  
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Teachers Command Specialized Knowledge of How to Convey a Subject to Students  

Teachers Generate Multiple Paths to Knowledge  

Proposition #3: Teachers are Responsible for Managing and Monitoring Student Learning 

Teachers Call on Multiple Methods to Meet Their Goals  

Teachers Orchestrate Learning in Group Settings  

Teachers Place a Premium on Student Engagement  

Teachers Regularly Assess Student Progress  

Teachers Are Mindful of Their Principal Objectives  

Proposition #4: Teachers Think Systematically About Their Practice and Learn from Experience 

Teachers Are Continually Making Difficult Choices That Test Their Judgment  

Teachers Seek the Advice of Others and Draw on Education Research and Scholarship to Improve Their 

Practice  

Proposition #5: Teachers are Members of Learning Communities 

Teachers Contribute to School Effectiveness by Collaborating with Other Professionals  

Teachers Work Collaboratively with Parents  

Teachers Take Advantage of Community Resources  

 

RUBRIC FOR ASSIGNMENT #2 

THEORY AND PEDAGOGY 

Fall 2011 

 

 

 

 

 

         3 

 

         2 

 

        1 

 

 Good, full description 

of each problem or 

Unclear or incomplete Incomplete or 
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Program or Practice  

Descriptions 

X10 

practice cited. descriptions  incorrect descriptions  

Investigation and 

evaluation showing 

connection(or lack of 

connection) between 

Program or Practice 

and  Educational 

Research 

X18 

Investigation is well 

documented and 

Evaluation is 

consistent with 

findings. 

 

Specifics are 

discussed. 

Investigation is 

incomplete. 

Evaluation does not 

show connection to 

findings. 

 

Conclusions are too  

general 

Investigation is not 

apparent or 

established in the 

evaluation. 

 

Writing: Typos, 

Spelling, Grammar, 

Etc. 

X6 

 

0-3 spelling/typos 

0-3 grammar/syntax 

 

Or 0-5 combination 

 

4-6 spelling/typos 

4-6 grammar/syntax 

 

Or 6-8 combination 

 

6+ spelling/typo 

6+ grammar/syntax 

 

Or 9+ combination 
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RUBRIC FOR ASSIGNMENT #3 

THEORY AND PEDAGOGY 

Fall 2011 

 

 

 

 

 

         3 

 

         2 

 

        1 

 

 

Valid Educational 

Problem 

X6 

Problem listed in class 

or other relevant, 

valid problem 

Not relevant,  

outdated, not related 

to research done 

Not a valid 

educational 

classroom problem 

 

Best Practice  

Descriptions 

X11 

Good, full description 

of each best practice 

strategy cited. 

Unclear or incomplete 

descriptions of 1 or 2 

strategies 

Unclear or incomplete 

descriptions of 

several strategies  

 

Quality of 

Resources 

X11 

All post-2000: 

journals, books, 

academic resources, 

all relevant 

1 or 2 sources do not 

meet criteria for 

category 3 

More than 2 sources 

do not meet criteria 

for category 3 

 

Writing: Typos, 

Spelling, Grammar, 

Etc. 

 

0-3 spelling/typos 

0-3 grammar/syntax 

 

 

4-6 spelling/typos 

4-6 grammar/syntax 

 

 

6+ spelling/typo 

6+ grammar/syntax 
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X3 Or 0-5 combination Or 6-9 combination Or 10+ combination 

 

Pages and Sources 

 

X3 

Minimum 3 pages 

and 

Minimum 5 valid 

sources 

2-3 pages 

Or 

4 valid sources 

 

2 or less pages 

Or 

Less than 4 valid 

sources 
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RUBRIC FOR ASSIGNMENT # 4 

THEORY AND PEDAGOGY 

Fall 2011 

 

 

 

 

 

 

                 3 

 

                2 

 

               1 

 

Teaching Strategies 

X6 

Clear description of 

strategies and how 

they are used 

Description or use of 

strategies not clear 

Poor or inadequate 

description of 

strategies; < 3 

Connection to  

Educational Research 

 

X11 

Demonstrates clear 

connection or 

establishes lack of 

connection to 

educational research 

Connection or lack of 

connection to 

educational research 

is not clearly 

established 

Poor or little evidence 

of attempts to show 

connection to 

educational research 

 

Quality of Research 

 

X11 

Demonstrates quality 

examination of 

available academic 

resources 

Incomplete 

examination of 

resources for one or 

more strategies 

Demonstrates little 

evidence of effort to 

research strategies 

 

Pages and Sources 

 

X3 

Minimum 3 pages  

And  

Maximum 3 APA 

errors 

2-3 pages 

Or 

4-6 APA errors 

< 2 pages 

Or  

> 6 APA errors 

 

Writing: Typos, 
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Spelling, Grammar, 

etc. 

X3 

0-3 spelling/typos 

0-3 grammar/syntax 

Or 0-5 combination 

4-6 spelling/typos 

4-6 grammar/syntax 

Or 6-9 combination 

6+ spelling/typos 

6+ grammar/syntax 

Or 10+ combination 
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RUBRIC FOR ASSIGNMENT #5 

THEORY AND PEDAGOGY 

Fall 2011 

 

 

 

 

 

 

 

                3 

 

                2 

 

               1 

 

Plan is practical 

 

 

X 11 

Plan could be 

implemented given 

teacher restrictions 

on time and resources 

available 

Some doubt as to 

whether 

implementation could 

take place  

Implementation 

doubtful because of 

time or financial 

requirements 

 

Plan is worthwhile 

 

 

 

X 11 

Plan demonstrates 

significant potential 

for integrating the use 

of research based 

strategies in the 

classroom. 

Plan demonstrates 

limited potential for 

integrating the use of 

research based 

strategies in the 

classroom 

Plan demonstrates 

little or no potential 

for integrating the use 

of research based 

strategies in the 

classroom 

Plan meets 

parameters of being 

for one school year 

and at least grade 

level, team, or 

department 

 

 

Fully meets 

parameters 

 

 

Does not meet one of 

the criteria 

 

 

 

Does not meet either 

criteria fully. 
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X 3 

 

Writing Criteria: 

spelling, grammar, 

and APA style. 

X 6 

 

0-3 APA errors 

0-3 other errors 

< 5 combined 

 

4-6 APA errors 

4-6 other errors 

6-9 combined 

 

>6 APA errors 

>6 other errors 

>9 combined  

 

Class Presentation 

 

X 3 

Clear summary 

explanation of plan 

>3<7 minutes 

(approx 5 min) 

Unclear or partially 

incomplete 

explanation 

<3>7 minutes 

Disjointed, confusing 

explanation 

<2>8  
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ED 6X3: Critical Reading in Education 

Summer 2012 

Huntington University M.Ed. Program 

June 11 – June 29 

 

Dr. Susie Burson 

Loew-Brenn – 187 

sburson@huntington.edu 

Office Hours: (call, email, talk to for appt.) 

Office Phone: 260-359-4150 

Cell Phone: 260-224-2933 (I really don’t mind you calling this number.) 

 

Introduction  

 

From before the time of the Greek philosophers to the present day, the broad concept of 

education and the specific role of teacher have been discussed, written about, argued, and dissected.  

The purpose of this course is to examine and join in some of those ongoing conversations.  Although the 

selected readings will not go back three thousand years, participants will recognize the enduring 

questions pondered over the last three thousand years.  Questions concerning the nature of students, 

the purpose of education or school, the role of the teacher, the selection of curriculum, and who has the 

power to determine curriculum will be discussed.  While the balance of class time will be focused on the 

philosophical and theoretical perspectives of education, it is hoped that each participant will recognize 

how the theoretical and/or philosophical does and can impact his/her individual practice. 

 

Required Text: 

 Kridel, Craig (Ed.). (2009) Classic edition sources: Education (4th Ed.). New York, NY: McGraw Hill 
- Higher Education 

 

mailto:sburson@huntington.edu
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Required Technology: 

 MyClasses (Moodle) https://myclasses.huntington.edu/   

 Most documents will be MS Word 2010 if you do not have this version please let me know and a 
compatible version (MS Word 2003/2007) will be provided. 

 

ED 613 Objectives 

 

At the end of the course the participants will be able to… 

 

1.  Understand the primary ongoing conversations impacting education. 
1.1 Discuss source documents from a variety of authors who represent contrasting 

perspectives in education. 
1.2 Interpret source documents from a variety of authors who represent contrasting 

perspectives in education. 
1.3 Differentiate a variety of author’s perspectives on education based on five educational 

themes. 
1.4 Reflect on the possible application of newly acquired principles and concepts to 

personal setting. 
 

2. Critically review scholarly writing. 
2.1 Identify the primary thesis 
2.2 Summarize salient themes and ideas that support the thesis. 
2.3 Critique scholarly authors 
2.4 Represent one’s perspective verbally and in written form 

 

3 Demonstrate the Socratic seminar model. 
3.1 Analyze text to prepare for a Socratic seminar 
3.2 Develop questions that aid the discussion in a Socratic seminar. 
3.3 Lead a Socratic seminar 
3.4 Participate in a Socratic seminar 
3.5 Evaluate participation in a Socratic seminar  

 

Class Session Format and Participation 

 Critical Readings functions as a scholarly book club.  The balance of each session will entail small 

group discussion on the assigned readings. It is assumed that all of the participants in the class have 

experience in the profession of education which will be of benefit to others in the class.  Therefore it is 

expected that, in addition to being prepared for class, participants plan on a high level of interaction and 
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involvement in each class period.  The following will be the format; book discussion, summary analysis, 

pre-reading preparation. 

 

Campus Attendance 

 Regular attendance is required.  If you cannot attend class for a legitimate reason, you must call 

or email the instructor before class.  If you are responsible for leading discussion it will be your 

responsibility to contact another class member to trade responsibilities. 

 

On-line Participation 

 As with participation in class, participation in on-line discussions is expected.  On-line discussion 

may or may-not be a new experience.  The point of the discussion is to replicate, as much as possible, 

the dialogue that occurs in person. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reading Assignment Calendar: Please read the assignments in the given order. 
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Class Date Class Reading Preparation 

1 6/11 30: Callahan; 32: Tyack/Cuban 

2 6/12 9: Barzun; 6: Greene; 12: Ayers 

3 6/14* 1: Dewey; 7: Counts; 8: Bode/Childs; 5.Bowles/Gintis 

4 6/18 2. Counts; 3. Committee; 15. Taba 

5 6/19 16. Jackson; 17. Apple; 18. Oakes 

6 6/21* 23. Washington; 22. Dubois; 13. Delpit; 11. Nieto 

7 6/26* 24. Court; 29. U.S.; 27. American; 26. U.S. Congress 

8 6/28 31. National Commission; 33: NCLB; 35. Berliner/Biddle 

9 6/29 36. Anyon; 37. Meier; 20. Noddings; 10. Darling-Hammond 

* Indicates classes conducted on-line (Moodle) 

 

Assessments and Assignments 

 

Objective Assessment Date Due Scoring Guide Calculated 
% of 

Obj. 

% of 

Grade 

Understanding 

Critical Educational 

Conversations 

Essential 

Question 

Summary 

Each class session. 

Before class. 
Comp. Cum. Avg. 100% 30% 

Critical Review of 

Scholarly Writing 
Book Review June 29 Rubric Ind. Grd. 100% 30% 

Socratic Seminar 

Group 

leadership 
TBD – two dates  Rubric Cum. Avg. 50% 

40% 
Off-campus 

participation 
3Xs Rubric Cum. Avg. 50% 
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Grading 

 Grades will be determined based on a variety of assessments.  Scoring guides will be used to 

measure each assessment resulting in a grade. Grades will be weighed as indicated on the previous 

page.   

 

      Percent        
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100  A+ 

93 – 100 A          Meets   

90 – 92 A- Expectations 

87 – 89 B+ 

83 – 86 B  Approaching   

80 – 82 B- Expectations  
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Curriculum Design and Content Standards 
 

Course Syllabus  

ED 624  Elementary Reading   

ED 644  Adolescent and Young Adult 

 

Summer 2012 

July 9 - 27, 2012   Science Hall 224 

Hybrid format (in-class and online, see p. 7) 

On campus:  July 9, 11, 13, 18, 20, 23, 25, 27 

Online:  July 10, 12, 16, 17, 19, 24 (26) 

 

 

 

In this course, students examine theories of curriculum design and Indiana content standards applied to their own levels and areas of 

teaching.  Students will complete an instructional unit, a curriculum needs project, and a curriculum presentation suitable for use with 

an outside group.  The format of this course includes both on-campus classes and online components.   
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Instructor:  Dr. Stephen D. Holtrop  

E-mail: sholtrop@huntington.edu                                                                         Office:  UB Building #23   359-4166 

http://www.huntington.edu/Education/Faculty/Steve-Holtrop/    

Textbooks:   

1. Understanding by Design, 2nd ed., by Grant Wiggins and Jay McTighe.  Association for Supervision and Curriculum 

Development (ASCD), Alexandria, VA.  2005.  ISBN 1-4166-0035-3. 

2. Understanding by Design:  Professional Development Workbook.  by Jay McTighe and Grant Wiggins.  Association for 

Supervision and Curriculum Development (ASCD), Alexandria, VA.  2004.  ISBN 0-87120-855-5.  (This book is optional.  In the 

past it has proved to be very useful to some students but not others.)   

Course Website:  log in through online.huntington.edu   

Course Objectives 
 

The student will...   

1. Comprehend theories of curriculum design and create a unit of instruction using a “results-focused” approach. 

2. Understand the relevant Indiana content standards for her/his teaching situation, comparing them with other similar standards, 

evaluating the purposes behind the standards, and linking them to curriculum design. 

3. Identify and address curriculum issues and needs relevant to her/his teaching situation. 

 

Relevant URLs: 

 Course Website:  log in through online.huntington.edu    

 See http://www.huntington.edu/dept_interior.aspx?id=2217 for nationally-accessed lesson planning guidelines 

 See http://www.nbpts.org/the_standards/the_five_core_propositio for National Board for Professional Teaching Standards Core 

Propositions 

 See http://www.huntington.edu/Graduate/Education/Program-Philosophy/ for a detailed explanation of the HU Education 

Department's model:  "Teacher as Effective Steward." 

mailto:sholtrop@huntington.edu
http://www.huntington.edu/Education/Faculty/Steve-Holtrop/
http://www.huntington.edu/dept_interior.aspx?id=2217
http://www.nbpts.org/the_standards/the_five_core_propositio
http://www.huntington.edu/Graduate/Education/Program-Philosophy/
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 See http://www.huntington.edu/Education/Future-Courses/ for the M.Ed. course schedule through 2015 

 

Course Requirements 
 

2. Assigned readings.  Please thoroughly read all assigned readings before the class meeting time.  The readings will be necessary for 

the written responses, class discussions, presentations, and overall quality of projects.  

 

Due before each class meeting or online session-- 

For each class reading assignment, write three responses: 

 

f. Curriculum Questions.  Respond in writing to the curriculum question(s) for the week.  The syllabus lists a question for 

each chapter in the textbook.  If class will be online, please answer this question in the online discussion forum with 

thoughtful reactions to the reading.  If class will be face-to-face, responses should be printed out and brought to class 

when the class starts.  Use critical thinking in your responses (e.g., application, analysis, comparison/contrast, evaluation, 

synthesizing, creating).  Include detailed evidence from the assigned chapter showing that you have read and thought 

about the issues in the chapter.   

 

g. Your Own Questions.  Posit questions and comments arising from your reading of the assigned chapters and your 

thinking about the previous class discussions or presentations.  If class will be online, please pose these questions in the 

online discussion forum.  If class will be face-to-face, submit these questions when class starts.  

 

h. Action Reflection.  Write a paragraph or two that illustrates your application of the assigned reading topics to your 

teaching.  For example, if the reading is about assessment, you could write about alternative perspectives on assessment 

gleaned from your school colleagues, evaluating the curricular implications of the different perspectives.  Or if the reading 

is about coverage vs. outcomes in curriculum design, you could discuss the issue with colleagues or classmates and then 

write about the pros, cons, and likely impact of both perspectives.  Use specific references from the readings and from 

your professional life.  Again, if class will be online, please include this reflection in the online discussion forum.  If class 

will be face-to-face, submit this reflection when class starts.  

 

http://www.huntington.edu/Education/Future-Courses/
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These responses and reflections should be done within the course website during the online classes and brought to class during 

the face-to-face classes.  For the face-to-face classes, I will expect these to be submitted before class starts and will use them to 

guide our class discussions.  Please underline the one or two questions or comments each time that you’d like the class to be 

sure to include in our discussion.   

 

3. Class attendance and participation.  Many of the activities that are a part of this course require on-going active participation from 

the class and are hard to evaluate with individual grades.  Past students have reflected that the reflection questions, class 

discussions, small class sizes, and Christian perspectives are some of the most meaningful parts of this course for them.  Attendance 

and active participation, therefore, are very important and will count toward final course grades.  Attendance and participation 

grades will be dropped a whole grade for each absence from class and for each absence for a “class period” from the online 

course website.  Further, the university has a policy that a student fails a course for missing a third of the class meetings. If you 

cannot attend class because of illness or a family emergency, please email me (sholtrop@huntington.edu) or call me (359-4166) 

prior to class.   

 

4. Self-Assessment with NBPTS Core Propositions:  Use the form on the course website to do a self-assessment of your learning and 

performance in this course.  Indicate how your learning and performance in this course helped you meet the expectations of each 

NBPTS proposition.  You can submit a short paper that covers each proposition or fill in the form as a Word file.  Due on the last 

day of the course. 

 

5. Additional Readings Presentations.  Listed on the schedule of readings below are additional reading topics related to the textbook 

and discussion topics.  Students will be regularly assigned to report on outside readings and lead a presentation/discussion of the 

extra readings.  These presentations should include:  

a. Comparisons and contrasts with the UbD assigned chapter(s) for the day  

b. Applications to the presenter’s teaching situation (grade level and/or content area) 

c. Critical evaluation of the curriculum philosophies implied by the readings 

d. Thought questions to help stimulate class discussion 

See chart below for books and topics.  Please provide a 1-2 page handout to help guide the class discussions.  Handouts are due at 

the beginning of the class discussion. 

 

6. Projects (see “Projects” section below).  Each student will do three projects:  (A.) an instructional unit, (B.) a curriculum needs 

project for her/his school, and ONE of the following: (C1.) a comparison of standards relevant to her/his teaching situation, OR 

(C2.) a presentation on an aspect of curriculum suitable for use with an outside group.  These projects will be related to each 

other and should integrate well by the end of the course.  Students often reflect that the course projects are some of the most 

useful parts of the course for them, since it gives busy teachers an opportunity to do something they feel they need to do anyway.  

 

mailto:sholtrop@huntington.edu
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Projects 

 

A. Instructional Unit.  Design a unit you will teach and self-evaluate the lessons based on the concepts in UbD.  See separate 

rubric handout for details and expectations.  Examples of unit themes used for this project in the past: 

 Town hall meetings:  

citizenship & leadership 

 Areas of polygons 

 Graphs 

 Responsible citizenship 

 The American Dream 

(integrated unit) 

 Community environment 

 Recycling  

 Classroom economy 

 How does your garden 

grow? 

 Weather 

 World religions  

 Disable the label 

 Biomes 

 Who’s your Hoosier?  

 Where in the world is 

Indiana? 

 Exploring we will go 

 Life Skills/ Lifelong 

Guidelines 

 Friends 

 Let’s Get Moving 

 Civil War 

 Recycling 

 The novel 

 Dinosaurs 

 Creative writing 

 Comparison essays 

 Technology in business 

 Music transposition 

 Geographical areas 

 Circles 

 Law and Order 

 Art: Reflect, Refine, Revise 

 Genetics 

 Weather 

 Novel:  e.g., 1984 

 Geometry: Circles 

 Genetics 

 Comparison/Contrast 

Essays 

 Art Reflection & Revision 

 Law and Order

 

B. Curriculum Need.  Talk with a building administrator or team leader and identify a curriculum need, doing a project 

to address the need.  Examples: 

 Vocabulary implementation plan 

 Reading comprehension training 

 Peer tutoring curriculum 

 Graphic organizers across the curriculum 

 Integrating disciplines 

 Science curriculum alignment with 

standards and other external 

requirements (e.g., AYP) 

 Scope and sequence for one content area 

across several grade levels 

 Alignment of a language arts textbook or 

textbook series with state standards 

 Tracing state standards through the math 

curriculum, producing a scope and 

sequence chart 

 Designing a specialized curriculum such 

as an emergency preparedness 

curriculum 

 Curriculum map 

 Standards schedule 

 Substitute’s kit 

 Preschool team’s handwriting materials 

(Writing Without Tears) 

 Textbook adoption guidelines and rubric 

 Teaching English in China 
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 Math rubrics 

 Word study 

 Common assessments for science 

program 

 Realignment of English 12 curriculum 

 Monitoring math progress 

 Problem-Based Learning 

 Music technology curriculum proposal 

 Teaching English in China 

 Elementary art evaluation revisions 

 Grammar/word study 

 Common assessment across department 

 Formative assessment 

 Realignment of grade level curriculum 

 Project-Based Learning (PBL) 

 Progress monitoring in math

 

C. Pick One:   

 

C1.  Standards Comparison.  Compare Indiana standards in one content area to similar standards in another state and 

to the standards of the relevant national content area association (e.g., Indiana Common Core Language Arts 

Standards, Michigan L.A. Standards, and NCTE Standards;  OR Indiana social studies standards, Ohio social studies 

standards, and NCSS standards).  Students choosing this option usually prepare a poster, PowerPoint, or three-

column chart to compare the states standard by standard.  Prepare a short paper or outline to introduce your 

reasons for picking the particular states and to summarize the main differences and your conclusions about the 

similarities and differences.    
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C2.  Outside Presentation.  Prepare a presentation for an outside audience (e.g., open house, department or team 

meeting, teachers’ meeting or training, parent group, community interest group).  In the presentation, explain: 

a. The state of curriculum needs and changes in your school or situation 

b. Your curriculum design efforts during this course 

c. Curriculum goals for the future 

d. A roadmap for achieving those goals 

Either videotape your presentation to the outside group and show it to our class, OR present your presentation in 

person to the class as a practice run for presenting to the outside group.  Examples of topics for this project 

include:  UbD in art classes, textbook adoption process and results, teaching technology school-wide, CCSS 

standards and PARC tests. 

 Project Schedule 

 

 A. 

Instructional  

Unit 

B. 

Curriculum 

Need 

C1. 

Compare  

Standards 

C2. 

Outside 

presentations 

July 9     

July 11 Brainstorm ideas Brainstorm ideas   

July 13   Brainstorm ideas Brainstorm ideas 

July 18 Unit updates 

from each 

student 

Needs updates 

from each 

student 

  

July 20 Unit updates Needs updates Comparison updates Presentation updates  

July 23 Unit updates Needs updates Comparison updates Presentation updates 

July 25  Curriculum 

Needs Reports 

Standards 

Comparison Reports 

Outside 

presentations 
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July 27 Unit Reports    

 

Class Time 

 

Our time in class together will consist of the following types of learning activities: 

 

1. Discussion of written responses to the “curriculum question” of the day plus questions and comments raised by the UbD 

reading assignment and daily action reflections 

2. Lecture/presentation on the topic of the day 

3. Outside reading reports and discussions 

4. Project support sessions:  

a. Brainstorm project ideas for each student 

b. Get update reports from each student; provide feedback and encouragement for each student 

c. Hear final project reports from each student 

 

Our time online together will consist of discussion forums on the reading questions and the comments as well as any needed 

discussion and support concerning the projects.   
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Schedule of Class Readings, Topics, and Written Responses 

Summer 

2012 

Assigned Chapters in Understanding  

by Design & Workbook 

Curriculum Questions  

and Lecture Topics 

Outside Reading Topics 

(see instructor for books) 

July 9 

class 

Course Introduction 

 

Course Introduction 

PPT:  Opening Lecture, Chapter 1 

1 topic per student (first come, first served).   

1-2 students per class session (see topics below):   

July 10 

online 

 

Chapter 1. Results-driven vs. content-driven:  

beyond engagement & coverage 

1. What are the real reasons we teach the way we 

do, and why is curriculum an afterthought for 

many?  

 

 

July 11 

class 

Chapter 2. Understanding Understanding 

Workbook (optional): Introduction & Templates 

 

2. Whom are we serving & what are the 

implications? 

PPT:  Chapters 2-4 (Note: students need read 

only Chapter 2 for this week.) 

Learning styles 

Curriculum models  

Global education  

Social forces 

July 12 

online  
Chapter 3. Gaining clarity on goals 

 

3. Why do we have standards and what are the 

pros and cons?  

 

 

July 13 

class 

Chapter 4. Six facets of understanding 

Workbook (optional):  Stage 1 

4. How do we get beyond the facts and why 

does this matter? 

PPT:  Chapters 2-4 continued 

Human development 

Philosophy of curriculum  

Essential questions  

Goals and values 

Curriculum development 

A coherent curriculum  
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July 16 

online 
Chapter 5. Essential Questions:  Doorways to 

understanding 

 

5. How do we stay focused on the big ideas?  

 

 

July 17 

online 

Chapter 6. Crafting understanding  

Workbook (optional):  Stage 2 

6. What is understanding? 

PPT:  Chapters 5-6 

 

 

July 18 

class 
Chapter 7. Thinking like an assessor 

 

7. How does assessment affect teaching and 

learning?  

 

Standards, assessment 

Authentic assessment 

Age-appropriate assessments 

Standardized testing 

Dimensions of thinking  

Teaching values, teaching caring 

Teaching what matters most  

Reflection  

Diversity  

Other standards: thinking, etc 
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Summer 

2010 

Assigned Chapters in Understanding  

by Design & Workbook 

Curriculum Questions  

and Lecture Topics 

Outside Reading Topics 

(see instructor for books) 

July 19 

online 

Chapter 8. Criteria and validity 

Workbook (optional):  Stage 3 

8. How can we be sure our assessments are telling 

us what we want to know? 

PPT:  Chapter 7, Chapters 8-9 

 

July 20 

class 
Chapter 9. Planning for learning 9. Why did we wait this long to study planning?  

 

The balanced curriculum  

Rubrics 

Portfolios 

Getting results  

Who planned the curriculum? 

July 23 

class 

Chapter 10. Teaching for understanding 

 

10. Why is how we teach (i.e., methods) 

integrally related to what we teach (i.e., 

content)? 

PPT:  Chapter 10 

Interdisciplinary teaching 

Arts curriculum 

Thematic instruction 

Curriculum integration 

July 24 

online 
Chapter 11. The design process 

Chapter 12. UbD as curriculum framework 

11. What are the implications of putting results 

and evidence before planning? 

12. How can UbD curriculum design be applied 

above and beyond unit planning?   

 

 

July 25 

class 

Presentations Presentations: 

 Standards Comparison  

 Outside Presentation  

 Curriculum Needs Project 

 

 

July 26 Project work day   
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online 

July 27 

class 

Presentations Presentations: 

 Unit Presentations     

 

 

Final 

due 

date:  

July 30 

 Final due date: 

 Instructional Unit with Introductory 

Paper 

 Self-Assessment Form 

 

 

 

Grading 
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Assignments Points Percent Due Grade 

1. Weekly Writing (3 types each week) – 20 points each week for 13 chapters     260 34%   

2. Class Attendance & Discussion Participation—10 points per week 150 19%   

3. Self-Assessment with NBPTS Core Propositions 20 3%   

4. Additional Readings Presentation – 1 for each student   30 4%   

5. Projects:     

A. Instructional Unit – brainstorming and update reports 20 3%   

A. Instructional Unit – final presentation and written unit—see rubric 100 13%   

B. Curriculum Need – brainstorming and update reports 10 1%   

B. Curriculum Need – final presentation and written curriculum materials (or 

whatever written product is called for by the project) 

100 13%   

C1. Comparison of Standards – brainstorming and update reports 10 1%   

C1. Comparison of Standards – final presentation to the class 75 10%   

C2. Outside Presentation – brainstorming and update reports 10 1%   

C2. Outside Presentation – presentation to the class 75 10%   

Maximum Possible Points: 775    
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Final Course Grades 

0% 64% 67% 70% 74% 77% 80% 84% 87% 90% 94% 97% 

0 496 519 543 574 597 620 651 674 698 729 752 

F D- D D+ C- C C+ B- B B+ A- A 

 

A Note on Plagiarism 

Huntington University and the Education Department want to see you do your own work.  As you know, there are varying ways to 

cite your sources and varying levels of academic dishonesty.  And in the field of education, there is a lot of repackaging of lesson ideas.  

Whenever you are indebted to someone else for a creative idea, even if you modify the idea (as you should), you should cite the 

source whether it’s in print or online.  Deliberate copying of anyone else's words or ideas and representing such work as your own will 

result in penalties ranging from a grade of zero on the work in question to failure of the course.  Such intellectual dishonesty could also 

adversely affect your acceptance into the Master of Education program.  How do you know if you should cite a source?  First, if in 

doubt, cite it.  Second, if someone could Google a string of words or a group of key words from your projects and find where you got 

the string of words or ideas, then you should definitely give credit where it’s due.   
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Education Department Model:   

"Teacher as Effective Steward” 

 

 A steward is a manager.  Teachers must manage or exercise stewardship over their knowledge base, their students, their learning 

environment, and their methods of instruction.  Your view of your job as a teacher who uses sound theories, methods, and curriculum 

materials depends on the labels or metaphors you use to define your position. Further, your worldview—your sense of the purpose of 

your and your students' existence—affects your management of the intellectual, environmental, and human resources placed in your 

care.  You are given responsibility for many assets by a school administration, community, state government, parents, and by God (see 

Matthew 25: 14-30).  This course examines several of these responsibilities related to the teaching materials and techniques used to 

teach in today's classrooms.   

 

Steward of Knowledge:   

Instructional unit, curriculum needs project, comparison of 

standards, curriculum presentation 

Steward of School-related Environments:   

Reflection, standards, assessment, curriculum integration, 

goals and values, standardized testing, curriculum 

presentation 

Steward of Learner Characteristics:   

Facets of understanding, essential questions, planning for 

learning 

Steward of Instruction:   

Instructional unit, essential questions, standards, assessment 

 

 

 See http://www.huntington.edu/Graduate/Education/Program-Philosophy/ for a more detailed explanation of the HU Education 

Department's model:  "Teacher as Effective Steward." 

 

 

http://www.huntington.edu/Graduate/Education/Program-Philosophy/
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Faith and Learning 

 

 Every course offered at a Christian university can be examined from a faith perspective, since all of life is interpreted through 

one’s belief system or worldview. In this course, we will look at issues involved with curriculum design and ways of learning and 

teaching that acknowledge the wholeness of created persons and methods of teaching and learning in the classroom that praise the 

Creator and seek his will in a fallen world.
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Additional Readings Presentations 

Books and Topics 

Ornstein, Pajak, 

Ornstein:  

Contemporary Issues 

in Curriculum 

Martin-Kniep: 

Becoming a Better 

Teacher 

Parkay:   

Curriculum 

Planning 

Squires:   

Aligning and 

Balancing 

Other 

Available 

Books 

 Philosophical basis of 

curriculum 

 Pedagogy of possibility 

 Arts curriculum 

 Values-centered 

curriculum 

 Teaching caring 

 Assessment 

 Honoring diversity 

 Creating creative minds 

 Character education 

 New leadership models 

 Technology in 

education 

 Global inequality  

 Learning from other 

countries 

 Essential questions 

 Reflection 

 Standards, assessment 

 Authentic assessment 

 Rubrics, 

 Portfolios 

 Curriculum 

integration 

 

 

 

 

 Social forces 

 Human development 

 Learning styles 

 Curriculum models 

 Goals and values 

 Curriculum 

development 

 Early child 

 Middle level 

 High school 

 

 

 What research says 

 Other standards: 

thinking, etc 

 Standardized testing 

 The balanced 

curriculum 

 State standards 

 Assessment 

 Reviewing 

standards & 

sequencing courses 

 

 

 

 

 ASCD: Global Education 

 ASCD:  Toward Coherent 

Curriculum 

 Carr:  Succeeding w/ Standards 

 Drake: Integrated Curric. 

 Jacobs:  Getting Results  

 Jacobs:  Interdisciplinary  

 Marzano:  Dimensions of 

Thinking 

 Marzano:  What Works… 

 O’Shea: From Standards… 

 Posner: Course Design 

 Reeves:  Accountability 

 Saylor:  Who Planned The 

Curriculum 

 Strong:  Teaching What Matters 

Most 

 Wood: Interdisciplinary 

 Zook: chap 4 
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How This Course Helped Me Meet NBPTS Expectations 

 

NBPTS Proposition 1:  Teachers are committed to students 

and their learning 

 

 

 

 

 

 

1.1 Recognize individual differences & adjust practice  

1.2 Understanding of how students develop & learn 

1.3 Treat students equitably 

1.4 Mission extends beyond developing cognitive capacity 

NBPTS Proposition 2:  Teachers know the subjects they 

teach and how to teach those subjects to students 

 

 

 

 

 

 

 

2.1 Appreciate how subject knowledge is created, 

organized, and linked to other disciplines 

2.2 Command specialized knowledge of how to teach the 

subject 

2.3 Generate multiple paths to knowledge 

NBPTS Proposition 3:  Teachers are responsible for  

M.Ed. Student:   
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managing & monitoring student learning  

 

 

 

 

 

3.1 Call on multiple methods to meet their goals 

3.2 Orchestrate learning in group settings 

3.3 Place a premium on student engagement 

3.4 Regularly assess student progress 

3.5 Are mindful of their principal objectives 

NBPTS Proposition 4:  Teachers think systematically about 

their practice and learn from experience 

 

 

 

 

 

4.1 Continually making difficult choices that test their 

judgment 

4.2 Seek the advice of others and draw on education 

research and scholarship to improve their practice 

NBPTS Proposition 5:  Teachers are members of learning 

communities 

 

 

 

 

 

 

5.1 Contribute to school effectiveness by collaborating 

with other professionals 

5.2 Work collaboratively with parents 

5.3 Take advantage of community resources 


